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French novels never before available 


this form. 


L’AMI BOB Quinel and Montgon $1.50 


Here story which will immediately appeal the 
beginning students and one which may read them with 
ease after the first six weeks’ study French. Bob, lively 
young French boy, the hero and who leads the 
police kidnappers’ hideout the coast Brittany, there 
find the heroine, young American girl, and rescue her 
from her captors. This adaptation one the most 
popular modern books written for French youth. 


real French romance, full mystery, colour, and the 
flavour Paris, this adaptation Gennevraye’s novel offers 
interesting and delightful reading. Simple enough 
read the beginning the second half-year French, 
tells the story how young French girl noble birth, 
through strange chain circumstances becomes star 
the operatic stage. Among her admirers handsome, 
young English lord; they fall love and all ends happily 
when her identity discovered. 


Written 1842 protest against the terrible condi- 
tions existing among the poor the slums Paris, this novel 
gives compelling picture the Paris under-world. 

Although the story has been adapted that may 
read with ease students who have completed two semesters 
French, the vivid style and brilliant quality Eugene 
Sue’s writing has been retained. 
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Except the waters the pool stirred, can healing. 


Reforms come slowly the field education. Teachers 
and administrators are inclined shy away from disturbing 
innovations. much easier follow traditional methods 
and procedures. 

Traditions are good long they have value and signi- 
ficance, but there can progress without change. Out- 
worn philosophies education and methods procedure must 
scrapped make room for new ideas born careful 
research and experimentation. 

Education must take its proper place the van progress. 
Too long has been trailing along behind, patching the 
rents the social structure. our responsibility 
educators foresee the needs the men and women to- 
morrow. must not only keep abreast the must 
prepared lead the way. 

* * 


The various Summer Schools Canada and the U.S.A. have 
again provided refresher courses for Modern Language tea- 
chers. significant that most these schools now offer 
course methods. Teachers not only need practice the 
use the language, they must also keep informed regarding 
the latest methods and techniques developed experimental 
schools. 

would interesting know how many these Summer 
Schools offer practical course teaching. During the month 
July the Quebec Protestant Board School Commissioners 
experimented with voluntary four-weeks’ course oral 
French for High School pupils. Might not such project 
provide the nucleus for practice teaching 

Throughout the year teachers can avail themselves the 
facilities offered the various local, provincial and university 
libraries add their academic and professional equipment. 
Teachers’ organizations provide the opportunity for group 
discussions current educational problems. intelligent 
review these problems paves the way for reform. 

this issue The Canadian Modern Language Review, 
present “Hammer and discussion page for teachers. 
If, your opinion, there need for improvement the matter 
and methods Modern Language instruction, send your 
suggestions the Editorial Committee. With the help our 
readers shall the problem “hammer and tongs” and 
endeavour arrive solution. 


Klinck. 
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ALLONS GAI! 


Topical Anthology French-Canadian 


Prose and Verse 


Chosen and Edited 
GEORGE KLINCK, M.A., PAED. 


This new text being used French classes from coast 
coast Canada 

“The anthology good literature skilfully chosen intro- 
duce French Canada young readers, and the editor’s com- 
ments prepare the way for enjoyable, intelligent reading 
authors and poets who describe their native province with 
love and sincerity. Allons Gai! would seem excellent 
choice for extensive reading Grade XIII, because the 
variety its contents and the pleasant mood the whole 

should very suitable text for intensive study. The 
many synonyms and explanations French would promote 
successful class discussion the reading material French. 
The exercises provided the end each section the book 
are varied and interesting.”—The Bulletin, 

“The foreword, Lorne Pierce, itself masterpiece—a 
little gem, and the texts, excerpts from the notable writers 
French Canada, past and present, support and supplement 
the ideas the Star. 

“As introduction the study French Canada and its 
literature, this little book should required reading for all 
students and teachers.”—The School. 


cents. 


THE RYERSON PRESS 
TORONTO 


AND 
THE 


ORIGINAL POEM ITALIAN INSPIRATION 
EARLY CANADIAN LITERATURE 


Emilio Goggio, University Toronto. 


Though Italian, Giovanni Caboto, was the discoverer 
Canada and other distinguished sons Italy played im- 
portant part its political, economic and social develop- 
ment, Italian colonies were ever established nor 
has the number Italian immigrants this country been 
very great any time since its birth nation. 


The constant wars waged Italy over long period years 
between the various states and principalities into which 
was formerly divided and the hard and protracted struggle 
which followed for its freedom and independence kept prac- 
tically all the Italians home. 


After its final unification 1870, many them, owing 
the deplorable economic conditions that existed there, migrated 
different parts the world. The majority went pre- 
ference France South America, for their respective 
people belonged the same Italian stock and spoke language 
which, being similar Italian, was less difficult for them 
acquire. considerable portion made its way the United 
States, the traditional land liberty, hospitality and oppor- 
tunity, but only small minority came our shores. Yet 
spite this notable lack Italian settlers, Canada began 
manifest keen interest Italy and her civilization 
early the end the XVIIIth century. Articles Italian 
life and literature, Italian history, music and art, and 
poems imitated from inspired the Italian were published 
some our oldest journals and periodicals. 

Among the latter type poetic compositions, “Le Sicilien 
Canada”, printed 1828, particularly noteworthy for 
its subject matter and literary merits, and also for its 
unusally interesting origin. 

According the Census 1825 there were but forty-nine 
Italians the city Montreal that year. One them was 
listed separately Sicilian and seems, some strange 
coincidence, have been the very same individual who 
connected with the above mentioned poem. 
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Unfortunately, the letters P.H.C. with which the work 
signed are not very helpful determining its authorship. 
However, granted that Italians, rule, not use their 
middle name, the thoughts and feelings that permeate these 
verses are intimate and openly frank that, our 
opinion, one but the Sicilian himself could have expressed 
them that fashion. this true, the poem would have 
even greater importance since would represent the first 
contribution Canadian poetry Italian. 


Apparently the Sicilian question was patriot who had 
been exiled from Italy after fighting against the cruelty and 
tyranny her despotic rulers. the course his pere- 
grinations visited Montreal, Quebec and some the less 
cultivated and more sparsely populated sections the country. 
The experiences vividly described “Le Sicilien Cana- 
da” have indeed deeply personal flavour, yet, spite this, 
may safely assumed that. they were common other 
Italian immigrants that period. Persecuted fate their 
bitter struggle for existence, they were forced give 
everything that was most dear them: their families, their 
friends, their native land, and with its delightful climate 
and lovely sky, its fertile soil and magnificent landscape, its 
music and song, its palaces, churches and artistic monuments 
which stand living symbols one the most ancient civi- 
lizations earth. Equipped with unshakable faith, and 
relying wholly upon their great courage, tenacity and per- 
severance, they set out for some distant corner the globe 
where climatic conditions and natural surroundings were often 
the direct opposite those prevailing their fatherland. 
They wandered among strangers whose language, customs 
and habits differed radically from their own and came into 
daily contact with men, who, generally speaking, had little 
appreciation for the finer qualities and peculiar charac- 
teristics the poor and ignorant foreigner who had nothing 
offer society except the sweat his brow and his willing- 
ness and readiness undertake the meanest and hardest 
kind work which would provide decent living for himself 
and his family. Some the facts concerning the trials and 
tribulations such immigrants are either clearly illustrated 
plainly suggested “Le Sicilien Canada”. reading 
are impressed the disillusionment our Italian guest 
finding this country vastly different from what had 
imagined be; are amused his amazement and be- 
wilderment over certain means transportation and wearing 
apparel which are perfectly proper cold countries but would 
out place warm and sunny spot like Sicily. And 
while we, too, like many others, are inclined smile per- 
haps even burst into laughter his awkwardness and em- 
barrassment when trying extricate himself from the 
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delicate situations into which has fallen, cannot help but 
feel sorry for the humiliation and ridicule that made 
endure through lack sympathy and understanding the 
part the natives. 


The poem excels originality, the penetrative analysis 
human emotion, irony, pathos and humour. Because 
all these exceptional merits and view the fact that 
was written more than hundred years ago when Canadian 
literature was still its first stages development, 
thought might not amiss reproduce here its 
entirety. 


SICILIEN CANADA 


soldat que Sicilie 
Canada guerre transporté, 
Criait hier, pour distiller bile: 
Ah! quel pays! quand reviendra 
sont nos fertiles 
sont nos figues, nos oranges, 
Nos grenades nos citrons? 
Dans climat rien vous vivifie; 
J’y vois languir les bons humains: 
Ah! n’y perds pas vie, 
J’y perdrai, contre mon envie, 
Les oreilles, nez, les pieds les mains. 
pluie, aprés boue, 
voit blanchir tous les chemins: 
Viennent les carosses sans roue, 
certains fers qu’on surnomme patins. 
marche alors sur merveille! 
prestige! 

traverse sans danger, 
Mais, moi qui tremble prodige, 
J’y marche petits pas, pied plus 
Loin m’aider d’étre mon soutien, 
Chacun moque chute: 
Ah! quel pays pour Sicilien! 
Quel sol affreux quels tristes rivages! 
Des bois, partout des bois épais; 
Des animaux des hommes sauvages: 
Quelques gros Allemands des longs Ecossais. 
quel langage! mot plus honnéte, 
répond par suivi d’un dur you; 
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Avant voir ces provinces stériles, 

J’ai Mont-réal Québec: 

Mais, douleur! désirs utiles! 

Des tels morceaux sont pas pour mon bec. 

La, quand jure, damne soi-méme, 

sans damner, sans maudir autrui, 

Sans ajouter blasphéme, 

Des étrangers est moins 

voila donc tous les maux proie: 

Oui, mon pays seul est charmant. 

Quand sent trembler, c’est qu’il tremble 
joie, 

C’est qu’il est fertile riant. 

Voyez ici ces femmes ces filles, 

Qui dans leurs jolis bras portent des loups 

Malgré leurs figures gentilles, 

Sur leurs tétes vois des renards menacants. 

Hélas! m’habille comme elles; 

suis, grace aux modes nouvelles, 

Chat par téte, par les mains ourson. 

peut-on voir des maniéres plus sottes! 

met ici feu dans des coffres fer, 

Sur lesquels j’ai mes gants mes culottes. 

Enfin voila qu’on appelle hiver. 

Oui, dans sagesse profonde, 

bonne avait raison 

dire que j’irais dans monde 

Pour n’avoir pas suivi prudente lecon. 


(P. C.) 


(1) The Italian contribution to Canadian life and culture will be discussed in a 
separate paper. 


(2) Before 1901 only 2804 Italians entered this Dominion. This figure is taken from 
the statistics on Italian immigration given by John Murray Gibbon in his CANADIAN 
Mosaic, McLelland and Stewart Ltd., Toronto, 1938. p. 385. 


(3) A few of the better known in order of date were the following: The Nova 
Scotia Magazine, The Canadian Review and Literary and Historical Journal, La 
Bibliotheque Canadienne, Magasin du Canada, The Canadian Garland, The Literary 
Garland, and the Album Litteraire. 


(4) La Bibliotheque Canadienne, Montreal, Vol. VI, Jan. 1828. p. 61. 


NAUFRAGE IMMINENT 


savez nager? 
vous? 
—Je n’en suis pas trés sir; j’ai appris nager par 
correspondance. —La Presse 
(8) 


DAS VOLKSLIED 20. JAHRHUNDERT 


Robert Arnold, Victoria University, Toronto. 


gibt wohl wenige Menschen unserer 
Welt, die nicht mit Entziicken Volkslieder oder ge- 
sungen haben, die ganz unempfindlich sind fiir den Reiz der 
Naivitit und dieser schlichten Lieder, ihrer 
Trauer oder ihres iibermiitigen Frohsinnes. Wer nur irgendwie 
Sinn fiir Poesie hat, fiihlt beim ersten ihre einzigartige 
ihre einzigartige menschliche Bedeutung, die ihr 
die beste nicht streitig machen kann. Sei 
nun der naive Symbolismus einer erwachenden 
Seele dem Liede: 


Ich hab die Nacht Die Bliiten ich sammeln 
Wohl einen schweren Traum, einen goldnen Krug, 

wuchs meinem Garten Der fiel mir aus den 
Ein Rosmarienbaum. Dass Stiicken schlug. 

Ein Kirchhof war der Garten, Draus sah ich Perlen rinnen 
Das Blumenbeet ein Grab, Und rosenrot. 

Und von dem griinen Baume Was mag der Traum bedeuten? 
Fiel Kron und Bliiten ab. Herzliebster bist tot? 


oder die schalkhafte Zuversicht des Liebhabers, der sich das 
Liedchen ausdenkt: 


Wenn alle Briinnlein fliessen, Ja, winken mit den Augelein 

muss man trinken. Und treten auf den Fuss: 

Wenn ich mein Schatz nicht ist eine der Stube drin, 
darf, Die meine werden muss. 


ich ihm 


oder der spottsiichtige Galgenhumor des Handwerksburschen, 
der den Entschluss wandern ein bisschen falsch rationa- 
lisiert, sich den Abschied leichter machen. 


Es, es, und es, ist ein harter Schluss, 

Weil, weil, weil und weil, weil ich aus Frankfurt muss. 
Drum schlag ich Frankfurt aus dem Sinn 

Und wende mich Gott weiss wohin: 

Ich will mein Gliick probieren, marschieren. 


Sie, sie, sie und sie, Frau Meistrin, leb sie wohl! 
Ich sag’s ihr grad frei ins Gesicht, 

Ihr Speck und Kraut, das schmeckt mir nicht: 
Ich will mein Gliick probieren, marschieren. 

Aber nur selten fragen wir uns: worin liegt gerade fiir uns 
der Reiz dieser Lieder? Eine Antwort auf diese Frage finden 
wir vielleicht bei Schiller. Diese Lieder sind Natur und 
haben den Reiz des Naiven, den alle Natur hat. hitte 
auch eine unscheinbare Blume, eine Quelle, ein bemooster 
Stein, das Gezwitscher der das Summen der Bienen 
u.s.w. fur sich selbst fiir uns? Was kénnte ihm 
gar einen Anspruch auf unsere Liebe geben? Wir lieben 
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ihnen das stille schaffende Leben, das ruhige Wirken aus sich 
selbst, das Dasein nach eigenen Gesetzen, die innere Notwen- 
digkeit, die ewige Einheit mit sich selbst.” Unser Vergniigen 
diesen Liedern est sentimental Schillers Sinn des Wortes. 
Wir finden diesen Liedern etwas, das wir verloren haben. 
Und sehen wir nur etwas scharfer hin: Wer sammelt und 
pflegt denn eigentlich diese Lieder des Volkes? Nicht etwa 
das Volk. Das hat sein Interesse daran schon lange verloren 
und singt heute Schlager, Wer singt und 
pflegt also das Volkslied? Der intellektuelle Mittelstand. 
Das ist schon seit 150 Jahren deutschsprechenden 
dern. 


Lassen wir Einzelheiten beiseite und betrachten 
wir die rein menschliche Seite dieses Interesses, machen 
wir gleich anfangs eine interessante Entdeckung. Nicht all- 
ist dieses Interesse gewachsen, sondern ist 
da, Nacht: den 70er Jahren des 18. Jh. findet ein 
Theologe aus dem finstersten Ostpreussen, 
der aussersten Nordostecke Deutschlands, Geschmack daran. 
Der steckt dann mit seinem Interesse ein junges Weltkind an, 
einen bummlerischen, aber poetischen Juristen der Strass- 
burger Goethe. Der praktiziert nun gleich das 
neue Interesse Elsass, der Siidwestecke des 
deutschsprechenden Gebietes und entsteht das bekannte 
Lied: “Sah ein Knab Das ist die erste 
Entdeckung und Werbung das Volkslied. Aber 
wenige Leute kiimmern sich darum. Goethe selbst vergisst 
beinahe die Begeisterung dieser Jugendtage. Fast scheint die 
ganze Sache eine blosse Episode ohne Konsequenzen. 


Dreissig Jahre jedoch kommt eine neue Generation, 
die Romantiker. Volkslied glauben sie alles finden, was 
sie selbst wollen. Zwei dieser literarischen Bewegung, 
Arnim und Brentano bringen dann den Jahren 1806-1808 
die erste grosse Sammlung von deutschen Volksliedern heraus. 
Jetzt erst wird das Volkslied 
Mittelstande. Nun kommen auch die Akademiker mit dem 
gelehrten Interesse Volkslied und die Nachdichter und 
Nachahmer. Von ihnen stammen einige der bestbekannten 
deutschen Lieder: Ich weiss nicht, was soll bedeuten, Ich 
hatt einen Kameraden, wenn die 


Die Bewegung verebbt jedoch wieder und fristet ein rein 
historiches Dasein und fast sieht aus, als wiirde die 
Begeisterung fiir das Volkslied auf den 
stauben. Der Mittelstand hat ganz andere Dinge Kopfe: 
die neuen Entdeckungen der Naturwissenschaften, die rasch 
aufstrebende Technik, Industrie und Handel, Weltpolitik, 
Stadtebau, Ibsens Familiendramen, Nietzsches immoralistische 
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Moral, soziale Dramen und Strindbergs Experi- 
mente und Probleme. dieser Gesellschaft ist das Volkslied 
nicht zuhause. Und dennoch kommt gerade jetzt eine Bewe- 
gung, die dem Volkslied die gréssten Triumphe bringt, wenn 
man das Triumphe nennen kann, was einer Dichtungsform 
fremde Zwecke und seinem Ursprung und sich 
selbst entfremdet. 


Wieder ist die junge diesmal die jiingste 
Generation, Menschen zweiten Jahrzehnt ihres Lebens, 
die sich rebellisch von der ilteren Generation losmachen 
wollen und ihren und rein dekorativ gewordenen 
dieser Befreiung soll das Volkslied mit seiner 
spontanen Natiirlichkeit mithelfen. der Jugendbewegung 
wird das Kunstlied bald ganz gelassen und werden 
nur mehr Volkslieder gesungen. Der Wert dieser Lieder wird 
stark und endlich zeigt sich, dass auch sie vor 
Affektiertheit nicht schiitzen kénnen. Das erweist sich ganz 
deutlich den Nachdichtern, die Zusammenhange mit 
dieser Bewegung auftauchen zugleich mit einer neuen Gene- 
ration von Akademikern. Die neue Assimilation ist 
Hermann und klingt etwa so: 


WEGEW ARTE 

steht eine Blume, Jetzt stehst Wege, 
der Wind weht den Staub, wehet der Wind, 
Blau ihre Deine Augen, die blauen, 
Aber grau ist ihr Laub. Vom Staub sind sie blind. 
Ich stand dem Wege, stehst und wartest, 
Hielt auf meine Hand, Dass ich komme daher, 
hast Deine Augen, Wegewarte, Wegewarte, 
Von mir nicht mehr. 


Noch genauer Volkslied geschult ist das Lied “Rose 


Rose weiss, Rose rot, Ein Vogel sang Lindenbaum, 
wie siiss ist doch dein Mund, ein siisses Lied sang. 

Rose rot, Rose weiss, Rose weiss, Rose rot, 

dein denk ich alle Stund. das Herz Leib mir sprang. 
Alle Stund bei Tag und Nacht, Sprang vor Freude hin und her, 
dass dein Mund mir zugelacht, als dein Lachen bei ihm war, 
dein roter Mund. siiss klang. 


Rose weiss, Rose rot, 

was wird aus mir und dir? 

Ich glaube gar, fiel ein Schnee, 
dein Herz ist nicht bei mir. 

Nicht bei mir, geht andern Gang, 
falsches Lied der Vogel sang 

von mir und dir. 


Selbst die archaische Phrase wird hier Aber sind 
diese Lieder Manier echte Dichtung? 
(11) 


ae 

q 

q 


Die drei Mittelstandgenerationen, die sich fiir das 
Volkslied interessieren, stehen weit auseinander der Zeit, 
zwischen der zweiten und dritten Generation sind mehr als 
hundert Jahre. Stellt man sie aber nebeneinander und ver- 
gleicht sie, sofort die Steigerung auf. Mit jedem 
neuen Aufflackern des Interesses wachsen und 
Verbreitung. Vom Umfange der letzten Bewegung haben 
nicht alle genaue Vorstellungen. Von einer Volksliedersamm- 
lung allein wurden mehr als eine Million Exemplare gedruckt. 
Davon liessen sich der junge Goethe und die Romantiker 
niemals triumen. 


Ist diese Verbreitung und Beliebtheit des Volksliedes etwas 
Gesundes, etwas Natiirliches? Die Frage ist nicht gerade 
leicht beantworten. gesund und natiirlich oder nicht, 
ist ein Symptom der Zeit, einer komplizierten und 
schwierigen Zeit, einer Zeit, die das Heimwah nach dem 
nach dem und Natiirlichen, noch lange 
nicht hat, nicht vergessen kann und zuviel 
davon traumt. Hier steckt die Wurzel dieser Sentimentalitat. 


Dunste dieser ist das Volkslied etwas 
geworden, was nie war und nie sein wollte. Dem Volkslied 
ist damit kein guter Dienst erwiesen. Die Menschen und die 
Zeit, die diese Lieder dichteten und sangen, sind schon lange 
tot. Die Menschen jener Zeit standen ganz anders Leben 
und hatten ganz andere Aufgaben als wir. Ihr Alltag, das 
Tempo ihres Lebens, ihr demiitiger Gehorsam gegeniiber der 
Tradition sind uns heute fremd und wenn wir unseren Weg 
zur Natur zuriickfinden miissen, werden wir ihn anders 
suchen miissen als Vergangenen. Kein lebendiger Mensch 
wird sich auf die Dauer diesem ewigen Riickwartsschauen 
wohlfiihlen. Wir sind heute der Stelle angelangt, wir 
von diesen Dingen Abschied nehmen miissen, einen Abschied, 
wie man ihn unter tiichtigen Menschen sieht: ein paar 
lichkeiten, dann ein resolutes Wegwenden den Pflichten 
und Aufgaben des Tages. Das Volkslied ist heute ein Fremder 
unter uns, ein Gast aus den der Zeit, ein curiosum 
von historischem Interesse. 


Aber ist das Nein. Wir sind also einem Dilemma 
befangen: wir das Volkslied nicht behalten, aber 
wollen auch nicht aufgeben. ist der Ausweg? 
den englisch-sprechenden besonders auf dem ameri- 
kanischen Kontinent, ist vielleicht schon eine passende Lésung 
Sicht, wenn sie auch Augenblick noch ein bisschen ge- 
waltsam erscheint. Die Worte sind uns fremd geworden, die 
Melodien aber sind heute noch lebendig und sprechen uns an. 
Die Musik sich vom Text sehr wohl trennen und nimmt 
auch einen anderen passenden Text willig an. Das ist gar 
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nichts Neues. Jeder Kenner des Volksliedes weiss, dass das 
selbst mitten der Bliitezeit dieser Dichtungsart immer 
wieder geschah, besonders wenn die Melodie weit verbreitet 
und beliebt war. Das Unternehmen ist also gar nicht 
frevelhaft wie dem Historiker vielleicht auf den ersten 
Blick scheinen méchte. Generationen haben sich von 
das Recht genommen, sich ihr Erbe zurechtzumachen, 
sodass ihr Leben passt. Warum sollten wir mit 
dem Volkslied nicht ebenso machen? Die Melodien sind leben- 
dig und entziickend und kennen keine staatlichen oder zeit- 
lichen Grenzen. Diese Melodien sollten wir erhalten, ja, sie 
erhalten sich von selbst, wenn wir wieder 
Worte schaffen kénnen und junge Menschen nicht nur 
jung Jahren werden daran ihre Freude haben, wenig- 
stens solange bis eine neue Zeit wieder soviel Schwung und 
hat, ganz aus eigenem Herzen singen. 


THE ENGLISH NEED 


BELL GODMAN JOHNSON COTNER 


THE ENGLISH WE NEED is designed to provide both the course in 
Composition and a procedure in reading the literature of our heritage. 


These books have been designed to meet present-day needs inasmuch 
as they give both student and teacher practical and detailed directions 
regarding the newer activities that have been creeping into the English 
curricuium work with newspaper, magazine, radio and motion pictures. 


Book One organized into four areas: 
Area One Current English. 
Area Two Communications, Oral and Written. 
Area Three Our Literary Heritage. 
Area Four Personal and Social Requirements. 


Book Two also made into four areas: 
Area One General Language Problems. 
Area Two Effective Expression. 
Area Three To-day’s English. 
Area Four Literature. 


Each book contains over 400 pages, and is well illustrated with present- 
day activities, with plenty of reader interest. 


Price Volume: 
Book One $2.04 Book Two $2.04 


The John Winston Company, Limited 
Front St. West, Toronto 
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INTENSIVE LANGUAGE PROGRAMME 


Parker, The University British Columbia. 


Along the line the American army language programmes, 
now widely discussed, was the course taken the writer 
the “Summer Institute for Intensive Training Portu- 
guese, 1942”. This course study, which was given under 
the auspices the American Council Learned Societies 
Burlington, Vermont, was one wider aim, however, 
recommended Professor Daniel Girard the March 1945 
issue The Canadian Modern Language Review (pp.11-15). 
Methods employed are presented here that they may 
compared with those the army course and provoke thought 
among our Modern Language teachers. 


The Institute found the desired climatic conditions and 
facilities the University Vermont, and there offered, 
independent unit, two courses: (1) general intensive 
course for beginners who desired sufficient knowledge both 
reading and speaking able communicate various 
fields learning with similarly interested scholars Portu- 
guese speech, especially Brazil, where forty-five million 
Portuguese-speaking inhabitants country larger than 
the United States were deserving and still deserve more at- 
tention; (2) advanced course for teachers Portuguese 
enable them increase their knowledge all round 
programme study and become better acquainted with 
Brazil. 


The first course took ten weeks, the second seven. 
Trained Brazilian instructors were brought in, and the limited 
enrolment permitted one staff member for approximately 
every five students. feature note was the provision 
large library Brazilian works, language, literature, 
history, art, science, and each student was encouraged 
read widely the field his particular interest. Through- 
out the course Brazilians visiting the United States were in- 
vited give lectures Portuguese various topics,—poli- 
ticians spoke government, musicians talked music and 
gave recitals, artists discussed theories and provided illustra- 
tions, and all became acquainted with the students; through 
this and selection films and recordings the student became 
accustomed various tones and variations Brazilian 
speech and obtained acquaintance with the life and culture 
that country. 


The students chosen for both courses were those intensely 
interested acquiring knowledge Portuguese for their 
special field and stress was placed the spoken language: 
pronunciation and oral and aural command. Nevertheless 
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the ability read and write was given almost equal attention. 
Classes were held from Monday Friday, chiefly the 
morning, and formal classroom instruction totalled about 
eighteen hours per week. Supplementary conversational 
groups were organized for afternoons, and attendance lunch 
for more conversation was obligatory. Out class the stu- 
dents were expected keep their minds concentrated 


things Portuguese and Brazilian, but the use English was 
not forbidden periods relaxation. 


Newspapers and periodicals were received from Brazil; 
addition each student was asked subscribe the Diario 
Noticias, Portuguese daily published New Bedford, 
Mass. This was used for conversational purposes and per- 
mitted the following world events the language being 
studied. Especially prepared for reading was mimeographed 
selection Brazilian works dealing with all phases 
Brazilian life, which the student could find pages his 
own field. 


The instructors were keen obtaining participation from 
every member the class. They accomplished this asking 
provocative questions and requiring the memorization and 
recitation poems and prose selections. Pronunciation was 
improved careful drill and correction and through periodic 
recordings each student’s voice. conversation list 
everyday expressions was often supplied, and instructors were 
rotated weekly basis. was due great measure the 
atmosphere provided and the intensive concentration required 
that success learning was achieved. 


The general intensive course for beginners, which began 
three weeks earlier, and the advanced course for teachers were 
separate units for formal classes, but the two groups were 
combined for the general lectures, the luncheon conversation, 
and other non-formal activities. While the general course 
stress was placed the rapid acquisition all round 
command the Portuguese tongue, the advanced course 
was assumed that certain knowledge was already possess- 
ed, and this knowledge was increased and widened its 
application four specific subjects (in addition the con- 
versational and other general activities): (1) advanced con- 
position; (2) history Brazilian literature; (3) Brazilian 
institutions; and (4) survey teaching methods and 
materials. 


advanced composition standard American Portuguese 
grammar was used for reference, and translation from English 
Portuguese was given daily attention. However, stress 
was laid frequent written and oral compositions, the latter 
given talks before the and instructor. Co-ordination 
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all matters studied permitted written compositions and 
“orals” based literature, history, etc. the study 
literature and institutions the language was the “tool” for 
lecture and class discussion; deep knowledge facts was 
required. Generally taboo the above courses, English was 
used the course methods and materials. Methods 
teaching Portuguese were not different from those employed 


the teaching any other language, but regards the 
materials used, Portuguese teachers, embarking upon 
almost uncharted sea, had, the few hours provided for this 
course, found serious matters discuss which could best 
accomplished their most fluent tongue. 


BASIC EQUIPMENT 


“Conversation one the most useful, interesting and stimulating 
phases foreign language. highly desirable skill and may 
made life value. However, requires unremitting practice its 
acquisition and its maintenance. teachers living languages 
should eager develop our better students. sure that 
would fairly successful could given, addition the 
five periods regular instruction, three laboratory periods for oral 
practice. make this practice most effective, would have given 
under conditions resembling those the A.S.T.P., namely, highly se- 
lected students, small groups, genuine motivation and superior teachers. 


“As for the large majority our students must take into account 
that for many them the foreign language only another school 
subject; that their main interest may lie elsewhere; that only very 
small portion them will ever use the language for practical purposes 
travel, research, commercial correspondence, translation, teaching. 
For them the broader cultural and educational values must remain 
paramount. 


far the immediate linguistic objective concerned, the aim 
foreign-language teaching, under our present organization the 
high school, should equip the student, through daily practice 
reading, writing and speaking, with the absolutely necessary funda- 
mentals the language, that has firm foundation which 
build make practical use the language later life. 
the school has given him this basic equipment, the student can readily 
develop his facility reading, writing and speaking for practical pur- 
poses personal enjoyment.” 


Excerpt from “What shall the aims Foreign Language Teaching 
the Light Recent Experience?” Theodore Huebener, Acting 
Director Foreign Languages, Board Education, New York City. 
(Modern Language Journal, May, 1945. 413.) 


Semez toujours; vous voyez pas moisson jaunir, ayez confiance 
que d’autres récolteront dans vos sillons.—J. Guibert. 
(L’Ecole Ontarienne Mars, 
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TEACHING METHODS 


SOME METHODS TEACHING FRENCH PRONUNCIATION 


dealing with French pronunciation the teacher may view his task 
separate problem, endeavouring acquaint the pupil with the 
foreign sounds, sounds, having certain resemblances those 
English, and also certain distinguishing characteristics their own. 
This is, course, the obvious method, and this end most texts 
have, some form other, “Phonetic Introduction”, “Appendix 
dealing with Pronunciation”. Our grammar text New Brunswick 
(where, although there steadily growing tendency some French 
Grades VII and VIII, the subject begun Grade and continued 
through and XI) Fraser and Squair’s ‘Elementary French Grammar 
(Part I), 1922 revision. Those acquainted with will recall that its 
introduction contains cumplete and highly formalized ‘apparatus tech- 
nicus’ explaining French pronunciation, based the usual symbolizing 
the I.P.A. This introduction sharply sundered from the body 
the lessons, being followed Lesson (definite article, Both 
because this fact, and also because what most teachers will agree 
the excessively dry, and, pupil, abstruse character phonology 
‘per se’, have found most satisfactory acquaint pupils with the 
chief features French sounds the following way: 


few informal explanations are made the start the more 
peculiar French sounds and the relation spelling sound 

(2) The correct pronunciation words given the text insisted 
from the very start, oral drill, dictation, and vocabulary work. 
this stage make effort explain the IPA symbols which are 
placed after the words brackets. Instead, try have the pupils 
generalize about the relation spelling sound (eg., after several 
examples like ‘livre’, ‘petit’, ‘écrit’, fille’, the pupil himself can led 
infer that Fr. (approximately) “ee”. Thereafter the pronunciation 
new word containing will offer problem which will eager 
solve. This method attack can carried for practically all 
the sounds (or letters, you will), simultaneously, and will bear fruit 
the spelling department, well. 


The most suitable place which treat phonetics general 
way, apart from the problems posed the constant recurrence 
individual words, is, feel, connection with the generalizations 
attendant upon the acquisition grammatical rules, this way, the 
problems phonology interlock with those morphology, and, 
lesser degree, syntax. Let list few cases: 


teach the pronunciation final connection with plural for- 
mation nouns and adjectives; 
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{ 

q 

é 


ii. mute (especially final syllables) when the verb endings 
-es, -ent are met; exceptions -er, 

the sonancy other final vowels connection with the verb 
endings -is, -it; -i, and the lesson formation the past parti- 
ciple; 

iv. the need for knowledge the rule for best dealt with 
when verbs the commencer, manger type begin appear. (naturally 
pupils will know how pronounce words like classe, lecon, age, 
long before this, but the explicit rule which will enable pupils pro- 
nounce words like this their own account can best developed here. 


The problem final consonants (one the most grievous sources 
incertitude for beginners), together with that final -e, most 
appositely dealt with (a) the lesson teaching the formation 
feminines adjectives, and (b) the lesson treating the agreement 
past participles with preceding direct objects. This will enable pupils 
grasp simultaneously the phonetic well implications of: 
petit vs. petite; pris vs. prise. this connection make use the 
(confessedly trite) mnemonic: “Be CaReFuL pronounce final 
and “pronounce everything mute 


vi. Generalizations liaison, instead being dealt with state- 
ments vacuo, reference the Introduction, can most neatly 
introduced when pupils wonder the reason for vou(s) faites, but vous 
étes; le(s) crayons, but les amis. 


(4) mastery individual words not sufficient for reading 
for connected speech, the time will come when necessay 
give some attention the phonetic problems the sentence. The 
most important factor making sentence recognizable and pleasing 
the listener’s ear the even stressing syllables, wherein French 
differs remarkably from English with its “highs” and “lows” 
stress. deal with this problem, towards the end the first year, 
about the time when the sentences, read spoken the pupil, show 
increasing diversity from the automatic, phrasal variety, and conse- 
quently require greater attention pause (breath-groups), and proper 
stress within the sentence, recommend the following two techniques: 


the board make contrasting contour diagrams, showing English 
with its irregular pattern highs and lows due strong pronunciation 
initial syllables, and weak pronunciation medial and final syllables; 
and French with its more uniform pattern due comparative absence 
stress differentiation, except for slight increase the end breath 
groups and sentences. 


Show the same difference treating the same phenomenon 
matter “beat”: repeat series numbers (or letters, not words), 
first with irregular stressing, English, then evenly, French. 
short, try present the chief facts and formulizations phonetics 
problems and solutions problems which the pupil becomes aware 
the process learning grammar facts. 

Doherty, St. Vincent’s Boys’ High, Saint John, N.B. 
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NOTES THE LOWER SCHOOL COURSE 


Each year’s experience teaching French under the new system 
makes one realize more fully the importance the Lower School Course 
Oral French, and the necessity keeping before one definite objec- 
tives, which one can least strive reach. Moreover, the course 
progresses, the students themselves should become conscious these 
objectives and learn judge their own progress them. 


For instance, before student leaves Grade should realize that 
has studied the basic rules French pronunciation and has had the 
training which will enable him read aloud, with fair degree 
accuracy, any French that put before him. gives him sense 
power find that can read French that has not yet heard. And 
what inestimable benefit the weaker pupil gain this 
feeling confidence! should not find students the Middle School 
who wait for someone else tell them the pronunciation ordinary 
words. Constant practice Grades and should have given them 
greater confidence their own ability read French. 


If, during School course, the student makes list the 
rules pronunciation them, will find useful for 
reference, even the Senior School. This list should contain least 
such rules as: 


(a) between two vowels has the sound (z). 

(b) has the sound (k). 

(c) has the sound (wa). 

(d) consonant before silent pronounced. 

(e) Ane before single consonant slurred 

(f) Rules for the sounds and 

(g) Rules for the sounds eu. 

(h) followed and another vowel usually has the sound (s). 
(i) Rules for syllabication. 

(j) The nasal combinations. 


Dividing long and fearsome-looking words into their syllables and 
attempting pronounce them can interesting for junior pupils 
quiz programme. occasional review phonetic symbols takes 
very easily the nature game and teaches very definite way 
the sound value every French letter combination letters. 


This year, order encourage the Grade pupils review their 
course pronunciation, gave written test May, valued 25, 
that part their work. 


Furthermore, many students need shown that these fixed rules 
pronunciation make the spelling French words much simpler than 
that English words. Why should anyone pronounce beaucoup and 
plusieurs fairly accurately but write beacoup and plusiers? not the 
difficulties the spelling such words appeler, appellera, lever, 
léve largely disappear one accepts the help given the pronuncia- 
tion? Time spent this type instruction time saved later on. 
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Training the students aural comprehension another phase 
language study that must continue stress, order not lose 
the fine fruits our labours Grade begin place more 
emphasis written work, there tendency the part both 
teachers and pupils forget that the ear important the eye 
the learning language. detect and check any such tendency 
ourselves them seems require our constant vigilance. 


Frequently fail remember the great advantage doing prac- 
tically all our exercises orally, including those from English into 
French. Taking this last type exercise orally first allows the 
better pupils help the weaker ones; trains the whole class listen 
carefully; strengthens their memories; and eliminates host errors 
the written copy. 


Dictation, various forms, has always proved valuable 
exercise, combining does the oral and the written study the 
language. Before any formal test, good students are very willing 
help weaker ones giving them practice dictation. groups 
may work this way the blackboard the ten fifteen-minute 
period before the final bell. allow few students give dictation 
the class (no more than sentence two each) pleasant change 
for them, for the class, and for the teacher. write, dictation, 
expressions that they have never seen written stimulating students. 


Occasionally, Fridays, the students give expressions that they have 
learned outside the class-room, whether from older member the 
family, from the radio, from the French newspaper, from packages 
groceries, from menus. The expressions are repeated individuals 
and the class, explained English, necessary, but never written 
the blackboard. 


Since the war has brought more French-speaking people the city, 
the students are encouraged bring expressions that they have heard 
these people use. Even the expressions have not been heard very 
accurately, the student repeats them best can, and usually can 
decipher them. 


Whatever methods may employ, long place 
emphasis oral expression are helping the student the Lower 
School feel that learning living language which spoken 
much oftener than written, and which, properly spoken, can 
written without much have thus made fitting pre- 
paration for the further study the Senior School, where the student 
may take some pride perfecting the instrument which already 
holds his hands. 
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LIVING THE LANGUAGE 


Oral work has been the basis all teaching French 
out the High School course, and although must confess that such 
approach has made teaching arduous task, has produced, never- 
theless, most gratifying results. the following lines shall attempt 
disclose conception this approach and some the techniques 
employed trying apply successfully. 


The oral approach makes great demands the ingenuity the 
teacher, attempt build without seeming follow any 
definite course, shunning all formality, seeking always make the 
new grow out the old, stimulating constantly, and telling only what 
procedure which does not follow straight line, but 
rather follows curved line; not frontal attack, which usually 
becomes static, but attack which has variety, elasticity and fluidity 
its elements and mental flexibility its motive power. Such 
procedure akin life itself. There something intangible about 
all. reminiscent the painter who dabs away his canvas 
without any apparent plan mind; but slowly the picture unfolds for 
everyone see. reminds one the composer fine piece 
music, who hides the lines with his fullness thought. Perhaps are 
trying make the student live the language. Perhaps the teaching 
French the form being made fit the matter. such the case, 
inclined believe are the right road. 


evident from this conception that the techniques employed 
applying the oral approach successfully will greatly varied. 
short article possible give glimpses them, nothing more. 


From the very beginning, the student speaks French. The class 
given material for dialogue, material that covers fairly well the sounds 
the language. the conversation moves along, the students are 
made pronounce most distinctly, point that stressed during 


the five years study. This removes the English flavour from their 
French. The relation spelling sound not dealt with until the 
class has had great deal drill 


presenting the present tense avoir and étre, place these 
the blackboard and the students make statements fitting the verb 
words already learned the dialogue. All verbs are treated 
this manner. Reciting verb forms monotonous procedure any 
time and gives the class the feeling that they are longer speaking 
French. Other grammatical points are slipped in, were, and 
never begin class explaining some principle grammar. This 
may seem quite unimportant, but the disregard such details might 
easily destroy atmosphere which must preserved all 
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Vocabulary introduced very much the same way. Instead 
calling the class learn long lists words heart, these are woven 
into statements already made they may used construct new 
sentences. Also, every occasion seized increase the vocabulary. 
For instance, such expression coup main suggests others con- 
taining the word coup, such coup pied, coup fusil, etc. 


The students read great deal, individually and unison, However, 
the text-book used iittle possible. This helps keep the student 
from feeling that the language grew out text-book. 


All this procedure, but always the background, the power 
write the language developed. Dictation becomes the medium, 
making the writing grow out the conversation, constantly keeping the 
sounds ringing the student’s ear, leading him imperceptibly away 
from the spoken word. Other types exercises are added, but only 
when they are found necessary. 


The class moves into the second year and speaking still remains 
the foreground. Speaking French keeps interest high pitch 
and this interest must never allowed wane. 


During the second year there always tendency want get 
with the writing the language and neglect the speaking. Now 
why this so? Does this urge spring from the fact that Basic French 
contains many principles grammar that feel they can only 
mastered through writing? But why the haste this direction? Why 
the hurry overload the student with lot grammatical rules? 
There are enough principles grammar Basic French carry 
student through his Grade XII examination. Why not, instead, increase 
his powers having him master limited number grammatical 
points and having him build around these links large stock 
words. Trying get the class master too many principles gram- 
mar inevitably seems lead the teacher stress writing the expense 
speaking. The result all this can clearly seen. Furthermore, 
student has this knowledge phrases, idioms and vocabulary, 
feels knows more, and even the weakest member the class reacts 
favorably. Confidence the part the student vital factor 
learning new language. 


this stage like weave into the growing pattern many 
possible the constructions involving the use prepositions, which be- 
come nightmare any teacher French neglected too long. 
referring, course, such constructions dit Jean 
“Jean décide “je suis heureux vous voir”; “j’ai temps 
prendre repas”; “pleurer “il vient etc. Also 
dealing with verb like the meaning “tenir de” and “tenir 
pointed out, and the student made use these idioms. 

After two years this system you have students who speak, under- 
stand, read and write simple French with surprising amount ac- 
curacy. Victory sight! 

This “living the language” policy continued the higher grades. 
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The power speak accomplishes miracles. The interest that has been 
aroused and the confidence that evident are powerful stimulant 
application. You have class that enthusiastic about the subject. 
Principles grammar are mastered easily, quickly. You move 
swiftly. You seem get more done now week than you did before 
month while using some less effective approach. And the thrilling 
climax the oral system that the end the course, instead 
having students who read and write French poorly, you have students 
who understand, speak, read and write French fairly well. 


The task not easy one, but the harvest you will reap will repay 
you hundredfold for all the labour has cost. 


—Gérard Bélanger, Regiopolis College, Kingston, Ont. 


NEIGE-BLANCHE LES SEPT NAINS 
Puppet Play Five Acts) 


The French Department proposed hold just before 
the Easter holidays and the Grade French Club met solemn conclave. 
What that would interest the audience, give practice French 
and avoid making too great demands the participants’ time was 
indeed problem. 


French puppet show was suggested and the group which few 
moments before had declared itself most extraordinarily untalented, 
now began see possibilities presenting original entertainment. 


was decided try Snow-White And The Seven Dwarfs, though any 
well known story would have served. Some members then volunteered 
make puppets and the tasks taking charge the staging, assist- 
ing with the script, providing voices and working the puppets were 
distributed amongst the group. 


The puppets were made cloth with painted embroidered faces, 
the arms and head being left hollow that the fingers might 
inserted give them movement. The “show box” consisted two 
chairs laid sideways, fashion, two typing tables. This framework 
was draped with two grey blankets. This arrangement left ample 
room for those working the puppets and for those reading the parts 
sit fairly comfortably piles books. One the group announced 
the acts and described the scenery. The imagination the audience 
had the rest. 


composing the play the group learned useful vocabulary; speak- 
ing the parts the various members made progress pronunciation and 
intonation, Since the audience was very encouraging, the group intends 
try something new next year. 


This the play which was produced. offered with diffidence 
and any teacher could improve with any favorite story. 
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NEIGE-BLANCHE LES SEPT NAINS 


Reine—Miroir, miroir, sur mur, 
Qui est plus belle pays? 
Miroir—Vous, madame reine, grande belle, 
Vous étes plus belle tout pays. 
Neige-Blanche—Que c’est bon d’étre retour! 


Reine—Qu’elle est 
Miroir, miroir, sur mur, 
Qui est plus belle pays? 


Miroir—Vous étes belle, madame reine. 
Mais Neige-Blanche est encore plus belle. 

trouverai mon premier chasseur 


Acte grande forét sombre. 


Neige-Blanche—Je comprends pas. Pourquoi reine m’a-t-elle 
envoyée forét avec vous? 

Chasseur—Je vous demande pardon, princesse, mais reine est 
colére parce que son miroir lui dit que vous étes plus belle 
qu’elle. Elle m’a ordonné vous amener grande forét sombre 

Neige-Blanche—Me tuer! Vous pouvez pas tuer. vous 
voulez pas faire cela. 

Chasseur—Je vous tuerai pas, chére Neige-Blanche. Mais 
n’ose pas vous ramener palais parce que reine tuerait. 
vais partir pays. 

Neige-Blanche—Amenez-moi avec vous! 

chasseur—Non, peux pas. Regardez, Neige-Blanche, une 
maison. Prenez-y abri. Personne vous fera mal. Adieu. 


Acte III. Chez les 


Neige-Blanche—Que c’est malpropre! Qui demeure ici? J’ai faim mais 
vais faire ménage peu alors mangerai. (Elle tra- 
vaille puis elle s’endort.) 

Les nains arrivent chantant ‘La Marseillaise’. 

Nain—Qui est ici? 

autre Nain—Qu’elle est belle! 

autre Nain—Tais-toi, mon frére, elle réveille. 

m’en irai maintenant. 

Les Nains—Ne nous quittez pas! Restez chez nous! 

Neige-Blanche—Qui 

Nain—Nous sommes les sept nains qui travaillent dans les mines 
sous terre. 
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autre Nain—Nous sommes pas trés jolis mais nous sommes 
bons. 


autre Nain—Nous vous aimerons nous serons bons pour vous 
vous voulez rester chez nous. 


Neige-Blanche—Puis-je? ferai vos lits préparerai vos repas 
tous les jours. 
Les Nains—Alors, vous allez rester chez nous? 


Neige-Blanche—Oui, vais rester. 


Qui est plus belle pays? 

Miroir—Madame reine, ici vous étes plus belle toutes les 
femmes. Mais derriére les montagnes dans grande forét sombre 
demeure Neige-Blanche qui est plus belle jeune fille pays. 

pourquoi chasseur n’est pas Neige-Blanche 
vit encore. J’irai chercher dans grande forét. 


Acte Chez les nains. 


Neige-Blanche—Qui est la? 

Reine—Je suis femme d’un fermier viens souhaiter bonjour, 
chére. Ouvre porte donnerai une belle pomme 
rouge. 

Neige-Blanche—Je regrette beaucoup mais peux pas ouvrir 
porte. J’ai promis laisser fermée quand serais seule dans 
maison. 

Reine—Je ferai aucun mal, mon enfant. pas porte 
désires pas faire. Prends une pomme dans mon panier. 

Neige-Blanche—Je voudrais bien, mais crois que devrais pas 
faire cela. 

Reine—Comme voudras, chére. Mais les sont bonnes. 
Regardez, mangerai cette pomme pour voila 
maintenant, mange moitié. 

Neige-Blanche—Merci. Qu’elle est rouge! (Elle mange morceau 
tombe par terre.) 

Reine—Petite stupide, moitié rouge était empoisonnée. C’est 
fin TOI maintenant. Moi, vais parler mon miroir. (Elle 
sort.) 


Les nains entrent chantant “Frére Jacques.” 


Nain—Oi est-elle? 

autre Nain—Regardez! 

Tous les Nains—Oh! Oh! 

autre Nain—Est-elle morte? 

autre Nain—Je sais pas. 

autre Nain—Ne peux-tu rien voir? 
autre Nain—Rien tout. 
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autre Nain—Voila une pomme! 

autre Nain—Une pomme empoisonnée. 

autre Nain—La méchante, méchante reine. 

Tous les Nains—Neige-Blanche est morte. Neige-Blanche est 
morte. 

Prince—Qu’avez-vous, petits hommes? vous entendus crier 
pleurer suis venu vous aider. Oh! qu’elle est belle! Qui 
est-ce? 

Tous les Nains—La princesse Neige-Blanche. 

Prince—Pourquoi parlez-vous haut? Vous allez réveiller. 

Nain—Elle est morte. 

Prince—Non, elle peut pas étre morte. secoue Neige-Blanche 
qui léve.) 

Neige-Blanche—Quelle mauvaise elle n’était pas 

Prince—Je suis ton prince, chére Neige-Blanche. J’espére que vas 
marier avec moi. 

moment chasseur arrive hate.) 

Neige-Blanche, reine quitté palais. Son 
miroir lui dit que vous vivez encore elle l’a jeté par terre. 
Oh, elle était furieuse elle est sortie courant chambre. 
sais pas elle est. 

Prince—Je vous prie venir avec moi. 

Les Nains—Ne nous quittez pas! nous quittez pas! Chére Neige- 
Blanche, nous quittez pas. 

Neige-Blanche—Ne soyez pas tristes. vais partir avec mon prince 
mais reviendrai chaque semaine raccommoder vos vétements 
faire ménage ici. Maintenant suis heureuse que 


—Dorothy Wilkins, Oshawa V.I. 


TEACHERS FRENCH GRADES XI, 
XII AND 


Now that greater degree freedom permitted the matter 
the quantity supplementary reading French, why not 
give your students the opportunity reading the 


CURRENT NEWS FRENCH 


The French language will seem really living one when 
the students read newspaper rather than exercise 
text book. Write for sample copies show your class. 


Isabella St., Toronto Ont. 
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BASIC GERMAN VOCABULARY 
FOR USE WITH SIE DEUTSCH” from June issue.) 


Thomas Howe, Earl Haig Collegiate, Willowdale, 


The Syllabus Minima Modern Foreign Languages* recommends 
that the head each department German prepare list nouns and 
verbs for special study beginners’ classes. The purpose, nature, and 
suggested such list was outlined the June issue the 
Review. which also contained, alphabetical order, list the nouns 
and verbs which may regard “basic” the textbook “Lernen Sie 
Deutsch.” 

The alphabetical list nouns and verbs general interest for 
purposes review for teaching purposes, however, those 
nouns and verbs which the early lessons must grouped 
together into units suitable for classroom work. The nouns which 
occur Lessons I-IV “Lernen Sie Deutsch” appeared the June 
issue. The remaining nouns and the strong and weak verbs, likewise 
divided into lesson groups, are given below. 


1. LERNEN SIE DEUTSCH—Osear C. Burkhard (Copp Clark). 


2. THE SYLLABUS OF MINIMA IN MODERN FOREIGN LANGUAGES (Board 
of Education, City of New York). 


3. Mr. Howe is now at Harbord Collegiate, Toronto. 


NOUNS YOU NEED KNOW 
Lessons V-VIII 


der Abend das Licht -es, -er 
der Baum -es, der Mittwoch 
der Brief -es, der Mond -es, 
das Dach -es, "er der Montag 
der Dienstag -S, der Morgen 
die Eltern der Nachmittag 
das Esszimmer die Nacht 
die Frage der Neffe -n, 
der Freitag die Nichte 
die Freundin -nen der Onkel -8, 
der Garten der Platz -es, 
die Geschichte das Schlafzimmer 
die Grosseltern der Schnee 
das Haar die Sonne 
der Hund der Sonntag -8, 
der Hut -es, die Stadt 
der Kaffee der Stern 
die Klasse die Stunde 
das Kleid -es, -er der Tag -es, 
die Klingel die Tante 
die Kohle die Wand 
der Kopf -es, der Weg -es, 
Kiiche das Wohnzimmer 


Lessons 


Abschied der Name 
der Apfel das Pferd -es, 
der Bauer die Pflaume 
der Berg die Reise 
Bett das Schiff 


§ 
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das Deutschland die Strasse 
das Essen die Strassenbahn -en 
das Feld -es, -er das Tier -es, 
das Friihstiick das Vergniigen -8, 
das Heimweh -8, der Vetter 
das Herz -en der Vogel 
ace. sing., das Herz der Vormittag 
das Land -es, der Wald -es, "er 
die Lehrerin -nen das Wetter 
die Luft die Wiese 
der Monat der Zug -es, 
Lessons XIII-XVI 
der Bekannte -n, der Herr -n, -en 
(ein Bekannter) das Holz -es, 
die Birne der Hunger -8, 
das Brot das Jahr 
das Denkmal -s, "er der Konig 
der Dorn -es, -en die Minute 
das Eis der Park 
der Fisch der Schatten 
der Fluss -es, das Schloss -es, 
der Fremde die Seite 
(ein Fremder) das Theater -8, 
das das Wasser -8, 
das Glas -es, “er die Zeit -en 
der Grossvater die Zeitung -en 
Lessons 
die Abfahrt der Koffer -8, 
das Abteil der Mensch -en, -en 
der Arzt -es, der Mittag 
der Bahnhof -s, das Nest -es, 
das Drama -men der Ofen -8, 
die Erkaltung -en der Plan 
die Fahrkarte der Rat 
die Fahrt -en der Regen 
das Feuer das Stadtschloss -es, "er 
der der Turm -es, 
das Gedicht der Verwandte -n, 
das Geld -er (ein Verwandter) 
die Katze die Woche 
die Kirche die Zigarette 
Lessons XXI-XXV 
der Boden das Lied -es, -er 
die Brille das Pfund -es, 
der Dampfer das Rezept 
das Fleisch der Riicken 
das Gold -es, -er die Sage 
die Hilfe der Staat -en 
der Karzer die Strecke 
die Kreide der Student -en, -en 
das Kunststiick die Tasche 
das Leben der Teil 


LEARN THESE NOUNS TOGETHER 


Four Mixed Neuter Nouns There are only few 
das Auge -8, Mixed Masculine Nouns 
das Ohr -es, -en der Bauer -s, 
das Ende der Staat -es, -en 
das Bett -en der Vetter 
Some Feminine Nouns There are only few 
ending sound. Weak Masculine Nouns. 
die Hand der Knabe -n, 
die Luft der Mensch -en, -en 
die Nacht der Neffe -n, 
die Stadt der Student -en, -en 
die Wand der Herr -n, -en 
Feminine Nouns formed Neuter Collective Nouns 
adding the mas- beginning with “Ge-”. 
culine form always take das 
the plural. das Gedicht 
die Freundin -nen das Gepiick 
die Lehrerin -nen 
die Schiilerin -nen Exception: die 


Capitalized Adjectives 
used Nouns. 


der Bekannte der Verwandte -n, 
(ein Bekannter) (ein Verwandter) 
der Fremde 


(ein Fremder) 


VERBS YOU NEED KNOW 


The Strong Verb The Weak Verb 
sing/en mach/en 
sang--- mach/te 
ge/sung/en ge/mach/t 
mach/t 


singen, gesungen, singt. 
machen, machte, gemacht, macht. 


The Separable Prefix: 


anfangen, fing an, angefangen, fangt an. 
aufmachen, machte auf, aufgemacht, macht auf. 


The Inseparable Prefix: 


verstehen, verstand, verstanden, versteht. 


The Intransitive Verb Motion: 


gehen, ging, ist gegangen, geht. 
aufstehen, stand auf, ist aufgestanden, steht auf. 


The ‘Ablautreihen’: 


finden fallen bleiben nehmen 
singen halten scheinen sprechen 
trinken lassen schreiben sterben 

schlafen steigen treffen 
BUT NOT 
heissen 
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fangen lesen fahren essen 
hangen sehen laden geben 
wachsen vergessen 
(ie, ie) 10. Irregular 11. Modals: Imperfect tense and 
verlieren Weak Past Participle are weak with 
ziehen kennen umlaut removed. 
nennen sollen 
miissen 
STRONG AND IRREGULAR WEAK VERBS 
Lessons I-XII. 
anfangen finden nehmen sterben 
ankommen geben nennen treffen 
anziehen gehen rufen treten 
aufgehen haben scheinen trinken 
aufstehen hangen schlafen tun 
aussteigen heissen schneiden vergessen 
befinden kennen schreiben verlassen 
beschreiben kommen sehen verlieren 
bleiben sein verstehen 
diirfen lassen singen vorgehen 
einladen laufen sitzen 
einschlafen lesen sollen werden 
erhalten liegen sprechen weitergehen 
essen stehen wollen 
fahren miissen steigen zubringen 
fallen 
Lessons XIII-XVI. 
annehmen besprechen mitgehen wissen 
aussehen helfen vorschlagen 
Lessons XVII-XX. 
abfahren eintreten senden unternéhmen 
brennen gefallen untergéhen versprechen 
bringen gelingen untergehen vorlesen 
denken rennen unterhalten wenden 
einsteigen schliessen 
Lessons XXI-XXV. 
aufhalten fliegen hinausgehen tragen 
bieten halten mitnehmen wiegen 
WEAK VERBS 
Lessons 
arbeiten kaufen reden studieren 
aufmachen klopfen sagen suchen 
begleiten lachen schiitteln wecken 
besuchen legen setzen wohnen 
eilen lernen spielen zeigen 
lieben stecken zumachen 
fragen machen 
Lessons XIII-XVI. 
begegnen meinen reisen warten 
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Lessons XVII-XX. 


abholen erholen fiihlen 
anmelden erinnern schneien 
hungern tanzen 
aufwecken erkundigen mitteilen 
bauen erwarten packen verkaufen 
besorgen fehlen rauchen 
bestellen fortsetzen regnen wiederholen 
blitzen freuen ruhen wiinschen 

Lessons XXI-XXV. 
bedeuten danken folgen leben 
brauchen 


SUMMARY PRONOUNS COURS MOYEN PART 


rapid review the various types pronouns may prove 
value before beginning Cours Moyen Part II. 


Pronoms Conjonctifs 
personnels—me, te, se, le, la, nous, vous, les—p.39 
(employés comme compléments directs verbe) 
me, te, se, lui, leur, nous, vous 
comme compléments indirects verbe) 
adverbiaux—y—p. 32; en—p. 
(1) Place tous les pronoms compléments verbe excepté 
affirmatif—p. 
(2) Vimpératif affirmatif—p. 
Disjonctifs—moi, toi, lui, elle, soi, nous, 
eux, elles (employés aprés c’est, comme compléments pré- 
positions, etc.) 
Pronoms Relatifs—qui, que, lequel, dont, qui—p. 
que—p. 
IV. Pronoms qui est-ce qui—p. 136 
qui, qui est-ce que 
qui (aprés une préposition) 
qu’est-ce qui 
que, qu’est-ce que 
quoi (aprés une préposition) 
Pronoms Démonstratifs—celui, celle, ceux, 152 
celui-ci, celui-la, ceux-ci, ceux-la, etc. 
ce, cela, ceci, dont 
Possessifs—le mien, mienne, les miens, les miennes, 
172 
pronom possessif 
VII. Pronom Indéfini—on 
Employé comme sujet avec verbe troisiéme personne 
singulier. 


—Ada Adams, Patterson Collegiate, Windsor, Ontario. 
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Check List Copp Clark French Texts 
RECOMMENDED FOR EXTENSIVE READING 


the new Departmental Course Studies Modern Languages 
for Ontario GRADES XII and XIII 


(Complete Price List of Texts Listed for Intensive Reading Available on Request.) 


GRADE 
About: Roi des Montagnes (simplified) 1.40 
Bruno: Tour France par deux 1.35 
Dumas: Les Trois Mousquetaires (simplified) 
edited Struble and Eddy 
Lavisse: Histoire France (Cours moyen) 2.00 
Bond: Graded French Readers (Intermediate Ser.) 
Titles follows: 
Bk. L’Anglais Tel qu’on Parle 
GRADE 
Daniels: Nouveaux Contes France Contemporaine 1.15 
Dumas: Les Trois Mousquetaires (Spiers edn.) 
L’Abbé Constantin (simplified edition) 1.44 
Tamango (contained French Short Stories, 
complete edition, ed. Hills 1.90 
Verne: Vingt mille lieues sous les 1.25 
Plays 


THE COPP CLARK CO., LIMITED 


TORONTO 


495-517 Wellington St. West 


CANADA 


ORAL WORK AND PRONUNCIATION 


Satisfactory oral work and pronunciation French presupposes 
excellent training which the majority teachers are not position 
secure under prevailing circumstances. Good teachers French 
must masters phonetics, orthography, accidence and etymology, 
syntax and analysis, and semantics. Only they are capable employing 
successfully the functional, oral-aural approach; others less well pre- 
pared, may find the following suggestions helpful: 

Master thoroughly the phonetics, symbols, rules syllabication, 
stress, liaison, elision, contained the introduction the texts used. 


Place the school library good English-French dictionary the 
use which will help the class build vocabulary line with 
group individual interests. When the interest the class centered 
hockey (le gouret) enthusiasts could taught: jeu, club, 
baton, champ intérieur, court, etc. Certain individuals could 
then give reports hockey games, French. Similar devices can 
employed serve the needs pupils interested art, music, industry, 
etc. 


Games (especially competitive team games), are excellent teaching 
devices. Polite phrase games, vegetable games; games dealing with 
birds, garments, objects food; geography and synonym-antonym 
games, can all successfully employed. 

Dramatize stories you have read, well plays such Five 
Easy French Plays obtained from Ginn Co., Toronto, and One Act 
French Comedies (Blackie and Sons), obtainable from the Ryerson 
Toronto. 

Songs add charm and confidence. Obtain them from the Corres- 
pondence Branch, Edmonton. 

Excellent training derived through the medium Foreign 
Language Club wherein all business procedures and programmes are 
French. 

Gramaphones: foreign language study phonograph records, 
properly used, may constitute linguistic treasure. Records are in- 
valuable for intensive training phonetics. They also bring into the 
classroom poetry and prose selected from the immortal works the 
masters. Order material from: Gramaphone Shop, Inc., East, 48th 
Street, New York. ‘Folies Musicales’, D-20478/81, Album $2.50; and 
‘French Tales and Dialogues’, U-V5529/31, $2.25. 

Sound films are useful for pronunciation, vocabulary building and 
composition. Precede the showing verbal introductions. Order from: 
Pax Films, 723 Seventh Avenue, New York. 

The radio can used stimulate the study foreign languages 
and promote intelligent appreciation the literature and the con- 
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temporary life the people. Examples perfect pronunciation pro- 
vide classroom supplements for teachers and pupils. 
10. learn doing. Acquire confidence employing oral 
language techniques every opportunity. 
—John Dubeta, B.Ed., Principal, Warspite S., Alberta. 


READING-CONVERSATION EXPERIMENT 
GRADES VIII and 


Hawken School for Boys two years prepares Grades VIII and 
for the Secondary Educational Board examinations. French have 
five minute periods week. this short time must cover two 
years French grammar and gain good knowledge comprehension 
and idiom. have carried out the following reading-conversation ex- 
periment during two our five weekly periods. 

The First Year Text used was Sept d’un Coup Otto Bond (D. 
Heath, Publishers) and Casque Invisible Ceppi (D. 
Heath). started our reading programme November. summary 
English was required all boys for each assignment. After the 
mid-year mark specific questions French were substituted for the 
summary, such as: 

Comment Aristide mystifie-t-il ses rivaux dans une course 
cross-country 

Quel numéro porte-t-il? 

Que fait-il premier 

Extra credit was accorded for answers given completely and correctly 
French. 

During the Second year first read Lisons Done Sauzé (Holt 
Co., Publishers). Here ample questionnaire provided the 
author and the boys were asked write the answers the questions 
given after each chapter, all French. During the class they could 
refer their papers only when difficulty. Maximum credit was 
given for answering question French without the help the paper, 
but the paper was nevertheless handed assignment. fine 
was imposed for any English word used class and the amount col- 
lected was contributed entertainment fund used the conclusion 
the course. The class was now ready tackle much harder book 
and chese Lupin, Gentleman Cambrioleur Olmsted (Ginn 
Co., Publishers). mimeographed question sheet was handed out with 
questions covering the mystery thoroughly and the boys were asked 
speak out French, draw plans the board and indicate possible 
solutions the many thefts and murders. enjoyed the experiment 
considerably. 

Although nothing particularly original was used this approach, 
the boys could express themselves simple French and results the 
Secondary Educational Board examinations were much superior those 
the previous year. 

Danforth, Cleveland Heights, Ohio. 
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ORAL VOCABULARY FOR GRADE 


How can we, early September, present oral vocabulary success- 
fully Grade pupils? Since students remember what they see, 
classroom objects are the best materials. new word learned, 
they cut out picture the object, and paste their notebooks. 
and Simpson’s catalogues are much demand!) Students may 
ruler, eraser, etc. They supply the colours with coloured 
pencils, chart fashion. After the three weeks’ oral work, have 
least twenty-five drawings pictures well numerals and calen- 
dar (for the days the week) which base our first spelling 
French. Beneath the pictures they then write print the name 
the object and the phonetic transcription. The picture eliminates the 
necessity writing the corresponding English meaning. These pictures 
can used frequently later illustrate differences gender, articles, 
position colour adjectives, Most important all, the students 
have, from the beginning, something tangible with which associate 
their newly and acquired French vocabulary! 

Evans, Elmira High School, Elmira, Ontario. 


THE GRADE PUPIL SPEAKS FRENCH 


Oral work Grade very important that cannot too 
greatly stressed. The pupil should want to, try to, and encouraged 
speak French whenever possible. order give everyone chance 
big class, start off the lesson with French song chosen 
different girl each day. This takes only few minutes and puts every- 
one happy and French mood. 


the first the year, have the pupils read unison after me. 
Later, when more confidence has been acquired, graduate in- 
dividual reading, and the end the year great many can read 
sight, the passage contains familiar words. gratifying see 
how quickly other pupils will check the pronunciation errors 
the reader. 


The pupils enjoy reading the stories parts, where possible. Some- 
times, Friday, group dramatizes one the stories, such “Les 
Trois Souhaits”, for the rest the class. With the help their books, 
they have arranged their own dialogue and have checked it. 


French radio programme over our local station March, put 
some Grade girls, stimulated interest the oral work. 
Those who did not take part were quite pleased find that they could 
understand what was being said their friends over the radio. 


Another way get pupils speak French have them ask you 
classmate questions the part the story read the day before. 
pleases them immensely you accidentally make mistake and they 
can correct it. 
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for variety, tell them amusing little anecdote 
French, using words they already know. They are quite thrilled when 
they get the joke. Then they repeat the story, each girl giving 
sentence. 


French Club, once week noon, loosens pupils’ tongues. Over 
friendly lunch, even the slower student will venture sentence two 
French. 


Oral work requires patience, repetition, patience and more repetition. 
But the teacher amply repaid when her “pupils speak French”. 


Beggs, Sudbury Technical School, Sudbury, Ont. 


GROUP CONVERSATIONS GRADE 
PUPILS TAKE OVER GRADE 


Effective oral work can accomplished Grade allowing the 
their own choice. have pupils sit together just converse with their 
neighbours following their usual seating plan. Conversation first 
tends repetition class work, but gradually new phrases are 
introduced because the desire talk French inherent most stu- 
dents. Gradually new words and expressions are learned. 


Grade combine the Reading Lesson with Oral Work. Alternate 
pages Reading Lesson are assigned boys and girls and each student 
prepares questions the assigned page. Every pupil must 
prepared answer the questions. The following these questions 
are taken up. sometimes appoint chairman conduct the lesson: 
“Jean, posez classe deux questions.” John goes the front the 
class, asks different pupils his questions, receives the answers and takes 
his seat. pupil fails hear understand, informs John— “Je 
comprends pas” “Répétez question, s’il vous plait.” The re- 
sponse this method much more enthusiastic the teacher 
not too concerned about mistakes grammar and pronunciation. 
important remember that constant interruption discourages con- 
versation especially among weak students. 


Every teacher has observed that pupils understand each other’s “in- 
correct French quite easily. wise interrupt only when serious 
errors occur. 


intensive phonetics should not undertaken Grade 
IX. teach only the main sounds and deal with other sounds they 
are encountered. Later, Grades and XII, phonetics may 
studied more intelligently. great deal constructive work can 
done just insisting accuracy. seems best overlook incorrect 
grammar sometimes oral work, but sure keep pronunciation 


—Daisy Bergoine, Walkerville C.I., Windsor, Ont. 
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ORAL REVIEW VOCABULARY FOR GRADE 


introduce variety vocabulary review Grade the class 
divided into two sections for spelling match. The captain group 
gives the word English captain who required pronounce 
correctly French, then spell (in the case nouns giving the gender 


well). Next the captain gives word captain, who turn 
gives one the second pupil side. captain the only one 
give two words. The captains are the score keepers. The words are 
chosen from memory from the work covered. 


Grade this game can sometimes played advantageously. One 
pupil begins “J’y mets dans corbeille manteau”. The next pupil 
continues: mets Gans corbeille manteau, 
Further words are added the game progresses throughout the class. 
This game can varied using names objects various cate- 

—Winnifred Williamson, Sault St. Marie 


CONVERSATION STIMULI—GRADE 


order stimulate conversation, have been devoting from five 
eight minutes the beginning every French lesson Grade 
current events. the most interesting part the lesson for 
both pupils and teacher. order prepare for this, the pupils are 
expected read French newspapers listen French news 
broadcast. The pupils come prepared relate some outstanding event. 
course happens quite often that several pupils choose the same 
item—they vie with each other finding the most sensational 
interesting happening—but that makes the lesson all the more valuable, 
for then have group eagerly taking part discussion. Every 
pupil the class keenly interested and never fails ask questions 
spontaneously satisfy his curiosity. always animated period. 


insist that they obtain their information from French source— 
first, because the vocabulary which provided for them the 
article. Thus, they not have use dictionary which they would 
need were they reproduce French article they had read 
heard English. not wish underestimate the value the 
dictionary, but find that nine times out ten, pupil, looking 
the French meaning English word, will choose the wrong meaning 
from the list given. Then again, insist their obtaining their 
material from French source, because wish them become acquaint- 
with the French newspapers, and unconsciously they will realize 
that they can read them with satisfaction. result, the pupils 
become aware that they have acquired practical knowledge the 
French language and that they really can carry conversation 
that language. 

—Regina Boucher, Outremont, 
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EASING THE ORAL BURDEN 


The most effective energy-drainer know lengthy spell oral 
work. the French course interesting and alive, teachers chatter 
away brightly day and day out, and draw out from many 
possible the students halting phrases about current school 
and world events. managing carefully, instructors find class 
club time for games, contests, charades, plays, speeches, and even de- 
bates. Occasionally they contrive take few minutes off from read- 
ing, vocabulary and grammar for song two, the memoriza- 
tion the Lord’s Prayer, the Twenty-Third Psalm. Once 
while they work together choral reading fable Fontaine, 


All this very necessary, but also very exhausting, and any 
assistance hand should recruited the interests sanity and 
longevity. One day may have radio lessons beamed into each class- 
room, similar the excellent series, with accompanying booklets, used 
London before the war. the meantime, however, there the 
phonograph. our school use average once week, 
for part pericd, help with phonetics, intonation, diction, con- 
versation, songs, and plays. have mimeographed booklets 
all our recorded material, which very diversified, and which in- 
cludes everything from usefui expressions for getting acquainted 
opera librettos. 


interesting discover which records appeal most the students, 
and all-request period the end the term brings 
the favorites light. Spanish “La Paloma”, “Princesita”, 
Chatanuga Chu Chu” and “Prisionero del Mar” are the most popular. 
French the students generally ask for some Pons’ songs, Christmas 
carol two, “Ma Normandie”, arias from “Carmen”, and invariably 
they beg repeat “Amusez-vous”, “Tout Trés Bien, Madame 
Marquise”, Sablon’s “Sur Pent d’Avignon”, and, the moment, the 
songs Alys Robi, notably Tram”. Needless say, “gramophone 
day” the most popular day the week, for all concerned! 


—Sadie Boyles, King Edward High School, Vancouver, B.C. 


PHONOGRAPH RECORDS AID COMPREHENSION 


For number years have utilized phonograph records 
effective device provide interesting aural comprehension exercises 
well stimulate extempore conversation. this connection, 
you have not yet discovered it, place order immediately for Victor 
Record 36390, Your seventy-five cent investment will 
bring high classroom dividends. Anne Dacharry’s excellent adap- 
tation, Maupassant’s famous story impressively recreated the 
magic implementation voice and music. Mlle Dacharry has captured 
effective sequence the essence the tale, whereas technical details 
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sound and music are exceptionally well handled: the ballroom scene, 
Strauss waltz alternating with flashes conversation between Ma- 
thilde Loisel and her successive partners, especially memorable. 
This must item for all French classes, from the elementary the 
most sophisticated group. 

—Artine Artinian, Bard College, Annandale-on-Hudson, New York. 


WHAT ADULTS WANT STUDY? 


“The College the City New York, through its Adult Education 
Department, sent out questionnaires the Public Library branches 
the city find out what courses adults would most interested 
in. The answers are most significant for language teachers. Out 
55,000 questionnaires distributed, about 5,000 were returned. According 
Dr. Bernard Levy, Supervisor Adult Education, the following 
subjects were most demand: 

Conversational Spanish 
Conversational French 
Spoken English 
Practical Psychology 
Shorthand 
French Review, May, 1945. “Varia”—p. 401. 


L’€cole 


Ontarienne 


(revue pedagogique) 


Recueil travaux préséntes 


par 


francais 
l’Ontario. 


Editeur—J. Proulx, Rockland, Ontario 


numero, sous. 
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ITEMS INTEREST 


AMERICAN INTEREST FRENCH CANADA 


“Two years ago, group was established the Modern Language 
Association America for the study French Canadian linguistics and 
literature. This group includes American and Canadian scholars. 

The Carnegie Corporation has made grants French Canadian 
libraries. The Library Congress, the Cleveland Public Library, and 
the libraries Smith College, Dartmouth College, the University 
Michigan and the University Virginia, are spending thousands dol- 
lars build French Canadian collections. Such collections are not 
fad. There history the American continent which more closely 
connected with ours than that French Canada and the more deeply 
into study our national history, the more feel the need 
knowing what went beyond our boundary. 

half dozen colleges least, the United States, have inaugurated 
courses French Canadian culture which parallel similar courses 
dealing with Latin America. Canada, the Canadian Council re- 
search the Social Sciences is, the present moment, sponsoring the 
publication research carried for many years Professor Marion 
the University Ottawa, and which throws great deal valuable 
light the early days the English régime. 

These are but few the examples the way which Quebec 
becoming known. Its progress the American continent has been 
arduous, inconspicuous, and steady. Through the long and troubled 
course its history, the face misunderstanding and calumny, 
and spite concerted efforts ignore it, French 
Canada has kept steadfastly its original path and has developed 
into modern American people.” 

significant excerpt from “French Canada: Example What 
America Learning” Marine Leland, Smith College, Northampton, 
Massachusetts. (Modern Language Journal, May, 1945. 400) 


FRENCH SUMMER COURSE QUEBEC HIGH SCHOOL 


“Something unique the history Protestant education this 
city, and possibly the Province Quebec, presently undergoing 
four-weeks’ experimental test the Quebec High School, where some 
twenty-two students toil from 9.00 a.m. the morning until noon, 


order improve their French. 
* * * * 


“Explaining the nature the courses, the former Supervisor 
French for the Department Education (R. Amaron, the director 
the course) declared that the lessons will enable next year’s high 
school pupils handle the language orally with more facility and will 
give them expanded vocabulary and definite strengthening 
grammatical fundamentals and dictation. 

Quebec Chronicle Telegraph, July, 1945. 


PROBLEMS AND DIFFICULTIES 


the June issue the page 29, the name ‘Cabot’ was 
listed among the French names from the Canadian History Book. 
have always thought that John Cabot, the explorer, was Italian. 

A.—You are right. John Cabot was Italian. His real name was 
Giovanno Caboto. See Prof. Goggio’s article, page line 

Q.—On page the June issue, moins que trompe’ was 
suggested suitable translation for ‘unless mistaken’. Would 
not ‘si trompe’ better French? 

A.—Right again! ‘Si trompe’ expresses the idea much more 
accurately. 
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GRADE FRANCAIS Décembre, 1945. 


(Durée—Une heure demie) 
(Based the Introduction and the first three lessons 
Cours primaire Clark.) 


Complétez les phrases: 


(a) Comment allez-vous? vais trés ——. 

(c) Parlez-vous tous les jours? 

(e) Robert est médecin. 


Copiez les mots pronunciation indiquée est correcte: 
autre [o:tr]; présent église [egli:z]; mon [m5]; une [yn]. 
une préposition convenable: 
(a) suis assis Charles. 
(b) qui est-elle assise? 
(c) Les livres Jean sont ici. 
(d) Margot est professeur. 


S’il une faute dans phrase écrivez “oui”; s’il n’y pas 
faute écrivez 
(a) deux semaine. 
(b) Que a-t-elle? 
(c) nom est Marie. 
(d) Marie est absente aussi. 
(e) est Jean? 
(a) Nommez cing objets dans salle classe qui sont 
féminins. 
(c) Nommez cing membres famille. 
(d) Comptez dix vingt. 
Faites accorder les adjectifs: 
les livres (fermé) 
(b) des salles (vide) 
(c) campagne 
(d) (Quel) rhumes! 
(e) article (masculin) 
Répondez aux questions frangais: 
Qui 
Sur quoi étes-vous assis? 
est pendule? 
Combien font quatre 
Qu’avez-vous sur pupitre? 


(41) 
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(2) (a) Divisez syllabes: maison, pourquoi. 
(3) (b) Traduisez anglais: children, our paper, the boy’s 
dictionary. 
(5) Arrangez les mots dans une phrase: 
(a) ici livre 
(c) ils maison sont 
(d) les voici banes tous 
(e) régles ses Jeanne 
10. Lisez paragraphe répondez anglais aux questions. 
Les éléves sont Ils sont dans salle classe. 


professeur est dans salle classe aussi. est devant 
tableau noir. Dix-huit éléves sont aujourd’hui, dix 


garcons huit jeunes filles. Deux éléves sont absents. 


Jean 


est malade. est maison. Marie est retard. Elle est 


dans bureau principal. 
(10) (a) sont les éléves? 
(b) Qui est devant tableau noir? 
(c) Combien jeunes filles sont dans classe? 
(d) Pourquoi Jean est-il absent? 
(e) Pourquoi Marie est-elle dans bureau principal? 


NOTE—(1) Total marks for term marks which include dictation. 
(2) Since this ‘is the first formal French test, the meaning the 


French directions should taught before the examination. 
—Submitted Gladys Edmondson and Dorothy Wilkins, 


Oshawa and V.I. 


GRADE FRANCAIS Janvier, 


(Based Parlez-vous francais Copp Clark.) 


Répondez francais aux questions suivantes: 
Parlez-vous 
Qui joue avec Charles? 
Qui danse? 
Qui est Charles? 
Qu’est-ce que professeur dit classe? 
est l’exercice? 
Qui est Jean? 
est tableau noir? 
est craie? 
10. sont les fleurs? 
Nommez (name) deux fleurs. 
13. est salle bain? 
deux musées Paris. 
15. Nommez trois statues dans Louvre. 
16. Pourquoi Louise Jean marchent-ils lentement? 
Qu’est-ce que Louise Jean admirent dans les vitrines? 
18. est serviette professeur? 
19. Qui fume pipe? 
20. Est-ce que est petit animal? 


Mettez pluriel: 
garcon entre dans salon. 
entres dans cuisine. 
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Employez chacun des mots suivants dans une petite phrase: 
devant, souvent, sur, ici, bien. 


Traduisez frangais: 

John and Louise are entering restaurant. They find table 
near the window. The waiter arrives and gives the bill fare 
Louise. She says John: “Does speak English?” John says: 
“Why yes, speaks English and French.” 

“What you wish, miss?” says the waiter. Louise looks 
the bill fare and says: want clear soup, salad, cup 
coffee and ice.” 

John says: want soup, veal cutlet and cup coffee. Bring 
basket fruit also, please.” 

After the lunch John pays the check and they leave the restaurant. 


Conjuguez (in two ways): donne livre. 


Ecrivez mots qui ont son mots qui ont son [e], cing 
mots qui ont son [a]. 


Answer the following questions English: 

Name three rivers France. 

Name two important ports France. 

what respect are French trains different from ours? 
Who were the 

Name several products France. 


Read the following story carefully, then answer FRENCH the 
questions which follow it: 


Jeannette est une petite fille qui demeure dans une petite maison.. 


Elle demeure son pére mére. Les parents aiment leur 
petite fille qui est trés jolie. maison ils demeurent n’est pas 
(is not) trés grande elle n’est pas trés jolie. Elle une porte 
trois petites fenétres. Les murs sont rouges porte est noire. 
Dans maison une table quatre chaises. Prés maison 
une grande forét petite fille aime jouer avec ses amies. 
forét est trés grande. 

(there are) trois ours (bears) qui demeurent dans grande 
forét. Les ours ont aussi une petite maison, mais maison est trés 
jolie avec des (some) murs verts une porte blanche. 

jour Jeanrette dit (her) mére: “Je désire jouer dans 
forét parce qu’il dans forét des fruits que désire trouver 
manger.” 

(a) Décrivez (describe) Jeannette. 

(b) demeure Jeannette? 

(c) Avec qui demeure Jeannette? 

(d) Est-ce que maison est grande petite? 

(e) Combien (how many) portes a-t-il (are there)? 
(f) quelle couleur est porte? 

(g) est forét? 

(h) Qui joue avec Jeannette? 

(i) Qui demeure dans forét? 

(j) Décrivez maison des (of the) ours. 

(k) Pourquoi est-ce que Jeannette désire jouer dans forét? 


Ecrivez contraire de: bien, oui, fille, droite. 
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Grade FRENCH Fall Term 


(Basic French—Time hours) 


Répondez francais aux questions Suivantes: 


Pourquoi Jacques Madeleine Legrand sont-ils trés 
Nommez une chose que aime faire dimanche. 


Qui désire-t-il voir? 


Pourquoi est-il content voir Moreno quand revient une 
heure visite? 
quelle ville Jacques Morlot va-t-il? 


Qu’est-ce qu’il loue chez Mme Gervais? 


Pourquoi trouve-t-il pas l’ami son oncle? 


Qu’est-ce que petit garcon qui s’assied sur banc prés 
Jacques porte dans boite? 


10. Qu’est-ce que Jacques trouve dans une rue matin? 

11. Pourquoi achéte-t-il papier lettre? 

12. Qu’est-ce qu’il ajoute papier? 

13. Qui aide Jacques s’établir sous une 

14. Qu’est-ce que Jacques loue quand gagné beaucoup 
15. Pourquoi est-il heureux fin 


(a) présent les verbes suivants: 


Sujet il-devoir, connaitre, dormir, pouvoir 
Sujet nous-croire, prendre, mettre, s’asseoir 


Sujet tu-recevoir, lire, venir, suivre, sortir 


Sujet ils-voir, écrire, aller, vouloir 


(b) Ecrivez l’impératif-faire 


tiret par pronom relatif convenable: qui, que, 


médecin parle est trés intelligent. 
soupe mange est bonne. 
Faites accorder 
dames sont riches. 
(nouveau) Voila statues. 
(vieux) Nous aimons école. 
(vieux) ............ oncle est malade. 
finit son travail. 
Voila robe qu’elle désire. 
Ils entendent cri. 
singulier: 


of 


Mangez tout que vous désirez. 
Nous voulons lire les histoires. 

Vous allez les chercher. 

Ils écrivent des lettres. 

Elles viennent avec nous. 
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VII (a) Remplacez les mots soulignés par des pronoms compléments 
verbe: 

Jacques répond marchand. 

Elle connait domestique. 

Nous donnons des pommes aux 

regarde ses habits. 

Ecoute-t-il les histoires? 


(b) Remplacez les mots soulignés par des pronoms disjoints: 


fils est loin son pére. 

professeur tourne vers les enfants. 

Herri aime aller ville avec ses soeurs. 

chien court devant jeune fille. 

achéte des livres chez Mercier. 


Lisez suivante répondez francais aux questions. 

Alfred est éléve dans lycée Paris. aime beaucoup aller 
mais étudie trés peu. 

Huit jours avant les examens, Alfred met repasser rapidement 
ses jour des examens arrive. Alfred présente d’abord 
d’histoire. ,C’est examen oral. 

professeur d’histoire lui demande: 

—Quel est premier des Etats-Unis? 

Alfred répond: 

Colomb. 

bien sar? 

—Oui, monsieur; parce qu’il découvert 

—Et qui est George Washington? 

Alfred songe moment dit: 

—C’est phonographe. 

professeur dit: 

suffit. 

Alfred sort salle disant: “J’ai passé bon examen 
(Contes dramatiques—Copp Clark Heath) 


Quand Alfred commence-t-il étudier ses lecons? 
Quel est son premier examen? 
Christophe Colomb est premier président des Etats- 
nis? 

Que savez-vous Christophe Colomb? 
Alfred a-t-il passé bon examen d’histoire? 
Choisissez dans cette liste mot qui contient chacun des sons 

suivants: phonographe, est, avant, 

Colomb, George, examen, salle, disant, des, ¢a. 


Marking Schedule: IV—5; V—5; VI—10; VII (a) 
—Elizabeth Smith, Belleville Collegiate and Vocational School. 


GRADE FRANCAIS Décembre, 


Durée-Une heure demie 
(Based Cours Moyen I—Lessons I-VI—Clarke, Irwin.) 


Répondez francais aux questions suivantes: 
(1) Quel effet avait potion sur blessé? 
(2) Comment est-ce que les poules sont entrées dans jardin 
Pépin? 
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q 


(3) Que faisait chien Rolfe dans jardin? 

(4) Quelle était folle habitude qui acheté 
nouveau complet? 

(5) Que fait facteur? 


10. Donnez les adverbes qui correspondent aux adjectifs suivants:— 
précis, fou, meilleur, complet, frais, mauvais, jaloux, sec, bon, énorme, 
constant, vite. 
bel oiseau—un sage hibou—voit trou dans vieil arbre prés 
son nid. 
Copiez les phrases suivantes remplacant les mots soulignés par 
des pronoms convenables: 
(1) obéit femme. 
(2) Voulez-vous donner les livres aux éléves? 
(3) N’achetez-vous pas vos graines magasin? 
(4) Allez village maintenant. 
(5) écrit une lettre son ami. 


10. Complétez les phrases suivantes mettant verbe temps 

(1) dire—Vous (prés.) cela. 

(2) boire—Je (imparf.) vin. 

(3) lire—Tu (passé indéf.). 

(4) (fut.) aller. 

(5) payer—Que (prés.) -t-il les legumes? 
(6) aller—Nous (fut.) tour. 

(7) saisir—Nous (imparf.) les revolvers. 
(8) (prés.) sabre. 

(9) (cond.) des graines. 
(10) espérer—J’ (fut.) aller. 


45. Traduisez francais: 

The young man bought suit. was ready made. your 
old suit worn the elbows? 

the spring the country very beautiful. 

Mr. Pépin used own beautiful garden where grew great 
many vegetables. When his neighbour’s hens refused 
leave, Mr. Pépin threw some seeds them. Now the neigh- 
bour wonders why cannot find his eggs. 

Mme Mercier cannot read. friend reads her son’s letters 
her. Here the last letter. No, there is. 

Ten days ago heard (passé défini) ring the door and 
opened (passé défini) it. 

have wounded man car, sir,” said stranger. 
me, please.” 

The stranger has robbed bank. His friend, who has lost con- 
sciousness, groaning. Now they need glass brandy. 

The doctor trembled with fear when the stranger threatened 
him with his revolver. 


Imaginez-vous que Smith demeure prés vous. Vous avez 
chien. Smith chat. 
Racontez petit employant les idées suggérées par 
les mots suivants: 
temps—le promener—doucement—violemment—refuser 
—les yeux—peur—décider—lancer—la porte—un ennemi. 


have only hours for examinations, the Inten- 
sive Reading and Dictation tests are given the Class period.—L.B. 

—Lillian Brodie, Earl Haig I., Willowdale, Ont. 
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GRADE FRENCH (Alternative Examination) Fall Term 


II. 


Time: hours. 
POUR LIRE AVEC PLAISIR 


Répondez aux questions 


(a) sur NICETTE: 


Pourquoi Anatole devint-il tout triste quand était chez 
docteur 

Comment Anatole avait-il recu fleur mortelle? 

quoi Monsieur Bouvard était-il professeur? 

qui avait-il promis main Nicette? 


(b) sur LETTRE CHARGEE: 


AS 


Quelle habitude parler avait Hector? 

Pourquoi Peters Fougasson une lettre Hortense? 
Quelle fut réponse 

Qu’est-ce que Fougasson faire s’il n’obtenait 


pas qu’il voulait? 


Hector chercha-t-il des renseignements sur vie passée 


Fougasson? 


Quelles hautes fonctions Fougasson avait-il remplies? 
Pourquoi Fougasson finit-il par changer d’intention 


sujet d’Hortense? 


Quelle est derniére parole d’Hortense fin 


comédie? 


Donnez les formes suivantes: 
(a) troisiéme personne singulier passé défini de: 


aller, changer, lire, dire; 


(b) personne pluriel futur de: 


pouvoir, faire, aller, espérer; 


menacer, appeler, étre, aller; 


(d) deuxiéme personne singulier passé indéfini de: 


pouvoir, lire. 


GRAMMAIRE 


Ecrivez petites phrases complétes employant les expressions 
suivantes: 


a 
avoir besoin obéir tout suite; dé- 


ans; sur mesure; 10. avoir raison. 
Donnez les adverbes qui correspondent aux suivants: 
fou, vif, soigneux, faux, constant, léger, poli, mauvais, vrai, 
profond, certain, bref, récent, sec, public. 
(a) Donnez synonyme chacun des mots suivants: 
croire, vouloir, achever, écouter, rompre. 
(b) Donnez contraire de: 
recevoir, entrer, simple, nouveau, bas. 
Répondez francais par des phrases complétes: 


allez- -vous quand vous voulez acheter complet? 


qui parlez-vous quand vous entrez dans magasin? 
Pourquoi paon est-il fier? 

Que faites-vous quand pleut? 

Combien jours a-t-il dans mois novembre? 

(a) Copiez suivants. Soulignez ceux qui contiennent 
son des lettres dans chemin, entourez d’un cercle les 
autres: printemps, argent, inutile, ancien, enlevé, pain, 
intéressant, pleine, timbre, vivaient. 
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(b) Divisez syllabes: possédait, arracher, renseigne- 
menis, convulsif, géographie, murmuré, trembler, aventure, 
confortablement. 


VIII. Changez les phrases suivantes, les mots soulignés 
par des pronoms convenables: 


raconte des histoires son fils. 

N’a-t-il pas toujours acheté ses chapeaux dans magasin? 
Monsieur Dubois n’a pas promis les fruits ses voisins. 
docteur dit aux hommes d’entrer dans son cabinet. 


iX. Traduisez 


Dupont’s the salesman will sell you new suit cheap. 

The postman knocked the door the thatched cottage where 
the old Jady was living alone. 

The police came quickly and arrested the two crooks when the 
doctor called them. 

The French have the best shops the world. Let visit them. 

not eat much bread our neighbours but they drink 
more milk than we. 

His brother has done his work much better than he, hasn’t he? 

Mr. Mercier was reading interesting book when heard 
ring the door. 

went and opened the door but could not see the stranger. 


LECTURE VUE 


traduisez pas paragraphe: lisez-le, répondez ensuite en. 
par des phrases complétes, aux questions qui suivent 
lecture. 


Ils arrivérent Orléans matin quatorze juillet, jour 
féte nationale. calme petite ville, pleine souvenir Jeanne 
d’Arc, était plus animée que coutume. Les monuments étaient 
flottait aussi plupart des fenétres. Comme les deux jeunes 
gens traversaient Place Sainte-Croix, ils trouvérent face 
face avec des régiments garnison, qui défilait, musique 
(band) téte, rendant revue. Cela les empécha pas 
faire tour cathédrale, aprés quoi, ils descendirent par 
petites rues tortueuses sales, Loire, voit 
encore les vestiges pont que Jeanne défendit vaillam- 
ment. 


Pourquoi est-ce que quatorze juillet était jour spécial? 
Pourquoi ville d’Orléans est-elle célébre? 

Quels sont “les drapeaux 

Ecrivez pluriel blanc”. 

Donnez mot équivalent pour “face face avec”. 

Qu’est-ce que Loire? 

Comment les jeunes gens descendirent-ils Loire? 

quel pont parle-t-on fin paragraphe? 


marks are total divided two. 
—J. Boothe, North Bay 


A CMe 
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GRADE FRENCH GRAMMAR December, 1945 


francais: 
Pourquoi Mme Dupré a-t-elle acheté 
Pourquoi les poules grelottaient-elles? 
Qu’avez-vous fait matin aprés vous étre levé avant descen- 
dre 
Comment les visiteurs avaient-ils rayé les glaces des ascenseurs 
Pourquoi monsieur élégant voulait-il acheter des souris, des 
rats des araignées? 
vend lait litre. Comment vend-on beurre, ruban, 
les oeufs? 
Est-ce que directeur était content d’apprendre qu’Henri savait 
Qu’est-ce qu’il dit Henri? 
Quel pourcentage est exigé vos examens? 
Dans quel mois trimestre passerez-vous vos 
10. Qu’y a-t-il entre les magasins Louvre Seine? 


o> 


Nommez petits animaux. 

votre date naissance (le jour, mois, 

Nommez des objets qu’un acheteur peut pas porter avec lui? 


Formulez des questions qui commencent par les mots suivants: 


(a) Qui est-ce que? (b) Préposition+quoi? Combien? 
(d) (e) Lequel? 


Formulez des réponses convenables aux questions ci-dessus. 


les tirets, s’il lieu, par des mots convenables: 
j’ai besoin est trop cher? 
(2) vous remercie votre bonté. 
(4) une trés bonne table, monsieur; table 
notre boutique. 
(5) viens passer bonnes vacances Portugal 
Espagne. 
(6) petite fille ............ rencontrée cet aprés-midi 
(8) voit plus printemps que hiver. 
deux villes, préfére Paris. 


(1) Ecrivez les trois formes des verbes: 
s’asseoir, vouloir, s’en aller, envoyer. 

défini de: venir, aller, faire. 

(3) Ecrivez les cing temps primitifs des verbes: savoir, connaitre, 
lire, voir. 

(4) Ecrivez premiére personne pluriel passé indéfini des 
verbes: promener, rester, s’en aller, prendre. 


VI—Mettez les verbes aux temps indiqués: 

(1) (recevoir-Prés.) cadeau Pére Noél, (étre-Fut.) 
content. 

(2) Pendant que nous (jouer-Imparf.), bébé (tomber-Imparf.) 
chaise. 

(3) jeune dame (entrer-Passé Indéf.) dans une grande salle 
elle (connaitre- Imparf.) personne. 

(4) (se souvenir-Prés.)-vous pas que vous (apprendre- 
Passé Indéf.). 
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(5) Elles (descendre-Passé Déf.) tour Eiffel (courir-Passé 
Déf.) attraper 

(6) Voila les belles cerises que nous (cueillir-Passé Indéf.) 

(7) Elle (boire-Passé Indéf.) pas l’eau que lui (donner-Passé 
Indéf.) 

(8) Elle (se décider-Passé Indéf.) faire une boisson. 


définition francais des mots suivants employant 
pronom relatif dans chaque définition: pommier; 
Picardie; tour Eiffel; moineau; banquier; provi- 
seur; externe; une emplette. 


francais: 


(1) the coffee hot? very cold, but after taking cup 
coffee shall warm. 
What are going with it? shall never able 
use it. 

(3) When wife went out feed them, she saw fifty beautiful 

hens apparently dead. 

(5) She wished something for them. She made them some 
red flannel jackets. 

Peter, his eyes sparkling, had chosen the largest the choco- 
late Easter eggs. “Give one them”, said Mr. Perrier 
the 
(7) Peter looked the handsome gentleman with astonishment. 
Finally, could contain himself longer. 
(8) Pardon me, sir, none business, but would you 
good enough tell what you are going with these 


Noy probable that shall offer you the position because ac- 
cording the letters have received you seem the best 
all. 

(10) Thank you, sir, shall best satisfy you. 
(1) Divisez syllables: promener; boutiquier; Noél; ex- 
actement. 
(2) Soulignez les lettres qui prononcent pas: 
oeufs; escalier; commencent; remercié; rappeler. 


canevas: éléve (décrivez-le) arrive l’école 
retard—il entre dans salle classe—il découvre que—il 
laissé ses livres ses cahiers qui contiennent ses devoirs 
soir dans qui est allée ville—que doit-il faire? Finis- 
sez récit. 


N.B.—Dictation and reading examinations are given advance. 


points 
Grammar paper points 


Pupil’s mark total divided 
—G. Campbell, Port Rowan High School, Port Rowan, Ont. 
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GRADE EXAMEN FRANCAIS Décembre, 1945 


Examen tiré des quatre premiéres Cours Moyen II— 
Clarke, Irwin. heure demie. 


10. Définissez les mots suivants: 
sobriquet, nocturne, auditeur, accueil, consigne. 


20. Donnez les temps primitifs des verbes suivants: 
can, open, hear, know how, make. 


10. Ecrivez les adverbes qui correspondent aux adjectifs suivants: 
aimable, intelligent, profond, petit, cher, doux, énorme, attentif, 
gratuit, vrai. 


15. Traduisez employant passé indéfini: 

(a) went away. (2) They did not run. (3) Did she excuse 
herself? (4) Where have they been? (5) What have they 
done? She hasn’t got yet. (7) never talked 
about it. (8) remembered it. 


t 


Traduisez: 
Having dug deep ditch, placed the bag it, and 12.05 

a.m. filled the hole with the spades she had left the shed. 

heard them coming but nobody spoke them. 

Kindly introduce her before you leave. She will too 
sick speak you and to-morrow. 

had whisper order not waken the neighbour. 

Let make garden; shall grow some cauliflowers and 
some string beans. 

10. the way, did you see the Martins’ sparkling dishes, their 

polished glasses and the baskets full beautiful peaches? 
was eight o’clock the evening. had just arrived 
friend’s house when she exclaimed: Look! found this snake 
among vegetables. 
you not wait for me, you will have without food. 
10. You should never have played the piano; you know you can play 
tennis much better. 

11. 10. borrowed this motorcycle from me, and has not returned 

yet: must have had accident. Tell him take the 

train. 


GRADE (Beginners) GERMAN December, 1945 


(Based Lessons I-VI ‘Lernen Sie Deutsch’.) 


Setzen Sie den bestimmten und den unbestimmten Artikel -fiir 
die Striche! 


Das ist Auge. 

Ich habe Uhr. 

Neben Hause ist der Garten. 

Auf Ofen ist der Kaffee. 

Hier ist Tisch. 

10. Wir legen das Papier auf Tisch. 
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Setzen Sie die richtige Form des Verbs fiir die Striche! 


Wir jung (sein). 


———— eine Uhr (haben). 

das Buch auf (machen). 
Sie auf (stehen). 

Ich das Buch (nehmen). 
Ihr alt (werden). 

Ich ————— dem Zimmer (sein). 
das Buch (finden). 


Sie das Buch? (lesen). 


(a) Antworten Sie mit dem Gegenteil und mit Pronomen! 
Beispeil: Ist der Tisch klein? Nein, ist nicht klein, 
sondern gross. 


Ist der Knabe dumm? 
Ist das Fenster schmal? 
Ist sein Haar nass? 
Ist die Aufgabe schwer? 
Ist der Fussboden schmutzig? 
Geben Sie das Gegenteil von: 
(1) arm (2) dick (3) krank 
(4) fleissig (5) hoch 


Setzen Sie Pronomen fiir die Hauptworter! 
(1) sehe (den Freund). 
(2) Ich habe (die Butter). 


(3) Hier ist ————— (das Bild). 
(4) Ich sehe (das 
(5) Ich frage ——-—— (den Schiiler). 


Antworten Sie! 

Wie gross ist das Wohnzimmer? 
ist die Kiiche? 

Wohin ich? 

Was tut der Lehrer? 

sind wir jetzt? 


Schreiben Sie auf Deutsch! 
16; 31; Monday; Wednesday; Friday; 43; 77; 82. 


Die Schule ist gross und hat viele Zimmer. Hier sind wir 
der Schule: Dieses Zimmer ist ein Schulzimmer. ist gross 
und hell. 

ist jetzt neun Uhr. Die Schiiler sind alle hier. Der Lehrer 
kommt die Tiir. macht die Tiir auf and kommt das Zim- 
mer. sagt, “Guten Morgen!” und die Schiiler sagen auch: 
“Guten Morgen!” Der Lehrer geht den Tisch und setzt sich. 
macht das Buch auf und fragt: “Welche Aufgabe haben wir 

Karl antwortet, “Wir haben heute die vierte Aufgabe.” 


(1) sind wir? 
(2). Wer kommt die Tiir? 
Was sagt er? 
(4) Welche Aufgabe haben wir? 
(5) Geben Sie das Gegenteil von: gross hell 
macht die Tiir auf, 
(6) Wie sagt man? 
(1) three o’clock. 
(2) She goes the blackboard. 
(3) sit down. 
(4) have the 
(5) That room dining room. 
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Walde wohnt eine alte Ziege. Die Ziege hat sieben Zicklein. 

Eines Tages geht sie den Wald. 

Sie sagt: “Kinder, ich gehe jetzt den Wald. Wenn der Wolf 
kommt, macht die Tiir nicht auf!” 

“Ja, sagen die Zicklein. machen die Tir nicht auf.” 

Dann geht die Mutter fort den Wald. 

Bald kommt der Wolf und klopft die Tiir. 

“Wer ist da?” rufen die Zicklein. 

“Ich bin es, eure antwortet der Wolf. 

nein, bist nicht unsre Mutter. Unsre Mutter hat eine 
feine Stimme, und deine Stimme ist rauh. bist der Wolf.” 
Dann geht der Wolf fort. geht das Dorf. kauft 
sich Kreide und frisst sie. Das macht seine Stimme fein. 


Antworten Sie auf Deutsch! 
wohnt die alte Ziege? 
Wohin geht sie eines Tages? 
Wer kommt die Tiir? 
Wie ist die Stimme des Wolfes? 
Was frisst er? 


10. Bilden Sie Hause; nach Hause; auf die Wiese; 
unter einem Baum; eines Tages. 


100 
—Submitted Doris Schissler, Earl Haig Collegiate, Willowdale. 


GRADE (Second Year) GERMAN December, 


(Includes some review questions Grade and covers the end 
lesson XIII.) 


(1) Konjugieren Sie Imperfekt! 
sehen, gehen, diirfen, kommen. 
(2) Schreiben Sie die Hauptfurmen von: 
sein, haben, werden, aufmachen, studieren, essen, bleiben, 
fallen, besuchen, gehen. 


II. Schreiben Sie folgende (1) Perfekt! (2) Futur. 
(1) Ich gehe Fuss. 
(2) spricht mit dem Freunde. 
(3) Wir kommen London an. 
(4) Hoffentlich ist das Wetter 
(5) Sie haben die Zeitung. 


(a) Setzen Sie folgende den Plural! 
(1) Der Garten ist klein. 
(2) Der Bauer arbeitete. 
(3) Geht sie Fuss? 
(4) Der Knabe ging den Wald. 
(5) Die Mutter hat das Buch gelesen. 
(6) Der Bruder schreibt den Brief. 
(7) Der Vater hat den Apfel gegessen. 
(8) Das besucht den Freund. 
Sie den Plural! 
Vogel, Mann, Tier, Baum, Freundin, Berg, Hans, Strasse, Auge, 
Blume, Feld, Sohn, Schwester. 
IV. Setzen Sie die richtigen Endungen fiir die Striche! 
(1) Frisch— Wasser ist auf dem Tisch. 
(2) Gross— Fische sind Fluss. 
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(3) Tief— Schnee liegt iiberall. 

(4) Nach Kurz— Zeit ging der Schiiler fort. 
(5) las ich etwas Neu—. 

(6) Ich schreibe mit rot— Kreide. 

(7) Der Stuhi ist aus hart— Holz. 


Verbinden Sie folgende 


(1) Ich sah ihn. ging die Stadt. (als) 

(2) Ich bleibe Hause. Ich habe eine (denn) 
(3) Der Diener erschrak. war wirklich ein Dieb. (weil) 
(4) Wir besuchen sie. Wir haben Zeit. (wenn) 

(5) Ich gehe nicht. Das Wetter ist schén. (bis) 


VI. Schreiben Sie folgende und Imperfekt! 


(1) (kénnen) Deutsch lesen. 

(2) Ich (wollen) nicht mit. 

(3) Ich (mégen) ins Theater gehen. 
(4) (sehen) den Mann kommen. 
(5) (miissen) den Brief schreiben. 
(6) Ich (diirfen) nicht gehen. 

(7) (lassen) den Arzt kommen. 
(8) Ich (anfangen) das Buch 
(9) (geben) mir das Buch. 

(10) (schlafen) die ganze Nacht. 


VII. Setzen Sie die passende Form des Komparativs! 


(1) Der Vater ist (alt) als der Sohn. 

(2) Dieser Baum ist (hoch) als jener. 

(3) Die Feder ist (lang) als der Bleistift. 
(4) hat keinen (gut) Freund als mich. 
(5) Marie ist (jung) als Karl. 


VIII. Sie ins Deutsche! 


(1) taller than 

(2) waiting for the street-car. 

(3) The farmer lives the country. 

(4) are going the country next summer. 
(5) got seven o’clock. 

(6) has studied his lesson. 

(7) has gone school. 

(8) The pupil works the whole day. 

(9) going home tomorrow. 

(10) goes bed late. 


IX. Schreiben Sie das Gegenteil von! 


dunkel, krumm, weiss, niedrig, schnell, warm, schwer, ja, 
krank, faul. 


Beantworten Sie auf Deutsch! 


(1) Wie ist das Wetter heute? 

(2) Wie viel Uhr ist es? 

(3) Welcher Tag ist heute? 

(4) Was war vorgestern? 

(5) wen schreiben Sie Briefe? 

(6) Wohin machen Sie eine Reise? 

(7) Wann stehen Sie auf? 

(8) Nennen Sie vier Tiere. 

(9) Nennen Sie die vier Jahreszeiten. 
(10) Wie heissen Sie und wohnen Sie? 


—Submitted Miss Edna Hildred, Runnymede 
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HAMMER AND 


DISCUSSION PAGE FOR TEACHERS 


“Charbonnier doit rester maitre dans maison.” 


Les professeurs qui, depuis queiques années, observent avec anxiété 
les efforts spasmodiques frangais lequel, 
promettait devenir bel bien vigoureux mais qui semble condamné 
une maladie lente presque incurable, demandent par quel miracle 
pourra s’opérer guérison malheureux. 


Que francais dans nos écoles laisse désirer, n’y aucun doute; 
pour s’en convaincre, n’a consulter les résultats lamentables des 
examens; suffit voir diminuer chez dés 
premiére année; nos amis n’ont rappeler les remarques désa- 
busées leurs collégues nombre imposant des résolutions qu’on 
présente chaque année congrés d’éducation; outre, tous sont 
courant des difficultés presque insurmontables que rencontrent nos éléves 
leur est donné faire voyage Québec. mal existe donc; 
essayons diagnostiquer. 

quelques années, s’est mis penser avec raison que 
manuel d’instruction pouvait étre cause tous les maux. 
que tous furent écriés: “haro sur nouveaux manuels 
recurent Ministére L’avantage marqué 
que représentait cette innovation magnifique presque inespérée, 
semble vouloir disparaitre parce qu’on exige tout prix que quantité 
sur qualité; est indiscutable que programme d’études 
est surchargé résulte chez manque précision dé- 
plorable; jamais proverbe “qui trop embrasse mal étreint” n’a paru 
évident. 

Cette malencontreuse situation peut cependant s’expliquer par 
fait que nos programmes d’études sont composés vue préparer 
pour d’immatriculation School sur lequel 
les professeurs lycée n’exercent aucun cet examen, 
faut bien est source tous les maux. 


Qui niera effet que francais, langue bien vivante, est actuelle- 
ment traité comme une langue morte, parce qu’il faut préparer 

Qui niera que qui, intérét grandissant, passe par 
que disparait classe oral, démarche rendue 
nécessaire par l’abondance toujours par perspective 

Qui niera que les professeurs enseignent surtout, sinon uniquement, 
vue des examens pourquoi serait-il autrement quand répu- 
tation d’un lycée ses professeurs dépend des résultats aux examens 

Est-il juste raisonnable qu’un pareil état choses existe con- 
tinue d’exister? réponds catégoriquement: 
School, aprés tout, n’est qu’un examen d’admission aux univer- 
sités, par celles-ci, valeur, point vue éducationnel, 
est discutable. Quand réfléchit que, sur 300 éléves qui débutent 
qui spécialisent dans les langues, peut qu’admettre qu’il est 
injuste, pour pas dire ridicule, qu’un programme d’études soit 
tracé que pour une trés petite minorité; sont done nos beaux prin- 
cipes 
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Ayez l’audace seulement suggérer cet examen 
tout suite vous vous attirez les foudres dites- 
vous? plus d’examens? Ah! mais quelle abominable farce!”— 

Est-ce dire que professeur lycée serait peu consciencieux que, 
sans cet examen School, ferait moins travailler ses éléves 
qu’il leur accorderait tous une promotion gratuite? serait bien 
mal juger professeur lycée lui refuser tout sens 

Comme peut constater, cas est trés grave mais bien curable. 
Quel reméde s’agit-il d’appliquer? faut d’abord débarrasser tout 
prix camisole force; par veux dire qu’il faut absolument 
que les professeurs lycée, avec Ministére naturelle- 
ment, soient libres contréler les programmes d’études des cing années 
eux seuls sont qualifiés pour améliorer programme rédiger 
“Charbonnier devrait rester maitre dans maison.” 

nous chante les beautés les mérites démocratie sur tous 
les tons; serait-il pas opportun qu’on réguliérement les 
professeurs langues modernes, soit par l’entremise leurs asso- 
ciations autrement, qu’on accordat plus d’attention leurs sug- 
gestions. Les bonnes volontés peuvent trouver par toute pro- 
vince; s’agit que les solliciter tout ira pour mieux dans 
meilleur des mondes. 

Leduc. 


EDITOR’S NOTE—Do you agree with Mr. Leduc that the necessity 
preparing our pupils for the Upper School examination tends shift 
the emphasis from oral work formal study grammar and syntax? 
Are sacrificing quality quantity our efforts cover the course? 
the Upper School department retained, who should determine 
the standards required? Could the examination set committee 
teachers? this not feasible, could selection made from 
series type questions sent experienced Upper School 
You are invited take the cudgels for against the traditional 
set-up. 


“On Fait Qu’on 


(1) horaire chemin fer est une vache parce que cette béte 
marchait sur chemin fer était tuée. 

(2) Une bonne maniére d’envoyer l’argent par poste est dans 
une enveloppe. 

(3) J’ai envie personne parce que suis trés, trés content 

(4) Avant sorter nous mettons notre parapluie. 

(5) recommencerai vivre aussit6t que j’aurai fini cet examen. 

(6) achéte des habitudes dans magasin des veuves dans 
une boutique. 

(7) préfére printemps parce que c’est saison 
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BOOK REVIEWS 


CANADIAN PEOPLE” Lorne Pierce. pp. Paper boards $1.00; 
Cloth $1.50. Ryerson Press, 1945. 


The reader this book will led think seriously about the pre- 
sent state our country, and make resolutions the part will 
play its future development. Dr. Pierce’s aim set thinking— 
and resolving; succeeds, although readers may disagree with some 
the which seeks persuade us. 

are warned against false leaders—those who stir suspicion 
and hatred among as, and who present distorted cynical views 
our history and our place world affairs. are challenged put 
aside fears, self-interest and prejudice, that may devote all our 
energies the building great nation whose people dwell harmony 
and mutual trust. 


urged that greater interest shown the work our own 
artists and writers, more intelligent and thorough study them 
our schools and uriversities, and definite aid and encouragement the 
part our government, would lead enrichment our cultural life 
and strengthen national unity. teachers and historians this challenge 
flung: 

“They have not yet written history the Dominion that will stir 
the people. Our writers cannot tell story, and the characters and 
events our past offer great challenge the story teller and the 
ballad maker. The writer who can give history such need 
will place himself among the real leaders and makers Canada.” (p. 19) 

Well-chosen passages from the speeches writings prominent 
Canadians, both French and English speaking, add the usefulness 
the book and drive home its message. 

The author’s style lively and vigorous; writing from deep con- 
viction, produces memorable sentences; for example,— 

“Democracy and Freedom cannot taught out book. You can 
only believe them, give hints their greatness and their glory, and 
dedicating whole lifetime them illustrate how they can applied 
every aspect life and endeavour.” (p. 

Teachers who recognize the truth that statement will want 
Canadian People” and pass their copy on, perhaps one the 
“new élite”, the young men returning from the wars, whom the book 
particularly addressed. 

—M. 
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GUETTANT LES OURS—par Docteur Edmond Grignon (Vieux 
Doc). Paper, 259 pages. Toronto, Macmillan; Montreal, Beau- 


chemin, 1930. 


Dr. Grignon has collected this work amusing incidents his 
childhood, his college days, and his life among the pioneers 
district the northern Laurentians. particular interest ex- 
perience the author when medical student indulged 
grave-robbing escapade which ended almost disastrously because his 
hesitation, when found that the corpse strangely resembled his 
fiancée. The stories concerning the settlers the new parish the 
mountains give authentic picture the habitant’s struggle feed 
his large family, his religion and faith, and his dry humour. 

Since the dialogue French Canadian “patois”, High School 


students will find rather difficult read. There are neither exer- 
cises nor vocabulary. The amusing black and white illustrations add 


tertai lities the book. 
—Leila Carr, Bowmanville High School. 


SOUVENIRS FRANCAIS Fouré Fouré. Cloth. 
361 pages, including exercises and vocabulary. Price $2.00. Toronto, 
Ginn, 1942. 


After reading this book one realizes the immense contribution the 
French have made the civilization America. Grade XIII pupil 
interested history would enjoy the chapters Jacques Cartier, 
Champlain, Marquette, Salle, Gallipolis, Azilum, and Audubon. The 
stories the first bois’, the early Jesuit missionaries, the 
first farmers New France, are special interest Canadian readers. 
Other chapters deal with the struggles the Acadians, the settlement 
the Huguenots along the Atlantic coast, the emigration the Al- 
satians after the Franco-Prussian War 1870, and the French colonies 
California. The book profusely illustrated with maps, prints 
and modern photographs. The exercises include 
questions, subjects for compositions, and excellent list suggested 
readings. 

Carr, Bowmanville High School. 


JUNIOR FRENCH COMPOSITION. Cloth, 187 pages. Price $1.00. 
JUNIOR FRENCH GRAMMAR. Cloth, 114 pages. Price 70¢. 


JUNIOR FRENCH COMPOSITION PASSAGES. Cloth, pages. Price 
60¢. All three Lister. Toronto, Macmillan, 1943. 


The first part the Junior French Composition contains review 
the basic principles grammar. The hundred prose passages which 
follow vary difficulty. Each one accompanied notes and refer- 
ences the grammar section, and the passages are grouped that 
the grammar points one are repeated the next, the end the 
book there are forty topics for free composition, twenty-four which 
are provided with canevas. The other two books listed above contain 
the grammatical section (with some additions) and the prose passages 
the Junior French Composition separate volumes. 
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Anthol French-Canadian Prose and 


ALLONS GAI! 
Verse. Chosen and Edited George Klinck, 


Ryerson Press. Cloth, 90¢. 


This charming anthology should universal appeal, but 
especially valuable young students introduction French- 
Canadian literature. “Multum parvo” phrase which might well 
applied this little volume, since within the space its hundred 
and fifty-four pages one finds samples the work more than twenty 
representative writers, including prose, drama, poetry and songs. The 
selections have been chosen with scholarly judgment and their variety 
evidence wide research. Each preceded commentary 
English which tells something its author’s biography and his place 
Canadian Letters. addition, these notes the editor help the 
reader interpret the French-Canadian character portrayed the 
particular passage under discussion and give continuity the whole 

The selections are grouped under four headings. The first group, 
“Histoires Gaies”, series amusing anecdotes centring about the 
simple credulity which attribute peasants many races, and 
which assumes singularly light-hearted character these little 
stories. “Autel the second group, illustrates what Mr. 
Klinck designates the “mystic union Altar and Hearth”. The 
hospitality the French-Canadian home, the joys free and simple 
life, the gay celebrations the church festivals, the friendly spirit 
the corn-husking bee—such themes cannot fail arouse sympathetic 
response the mind any reader interested human activities. 
delightful play Robert Choquette included this section. “La Vie 
des Champs des Bois” more rigorous since its selections 
deal with the hard toil the farmer and the lumberman, especially 
the early days. One excerpt from Maria Chapdelaine, without which 
such anthology would not complete. Others are from the works 
Grignon, Eugéne Achard and Antoine Gérin-Lajoie—works 
which are important acquainting with the background and 
traditions our Quebec neighbours. The “Légendes Populaires” 
part Four are interesting and amusing. 

The explanations French which are found the end each 
passage, the skilfully-compiled exercises and prose passages which con- 
clude each part make the book admirably suited for class-room use. 

Undoubtedly, wide study this work would much overcome 
racial prejudices and promote that national unity without which our 
country cannot enter upon its full heritage. 


AVANCONS Cloth, 208 pages. Price 
80¢. Toronto, Macmillan, 1942. 


MANUAL FOR AVANCONS. Cloth, 189 pages. Price 


Avancons authorized for use the Protestant Schools the Pro- 
vince Quebec, for grades and VII. consists simple plays and 
short stories, each followed questions and exercises. The manual 
contains detailed instructions for teaching and the answers all the 
questions, leaving nothing the teacher’s imagination. all the 
stories are treated the same way, with little variety the exercises 
the manuals would little practical value secondary school 
here, but junior classes might enjoy acting the plays the 
eader. 
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NEW BOOKS 


“THE PROVINCE QUEBEC” Woodley. 

This the romantic and colorful story Canada’s ancient province, 
written simply but with much feeling one who knows and loves his 
native land. Cloth $1.25. Toronto—W. Gage Company, 


WHAT KEEPS APART?—by Abbé Arthur Maheux. 176 pages. 
Price $1.00; mail $1.10. des 460, 
Québec, Canada, (Ryerson) 


PROBLEMS CANADIAN UNITY—by Arthur Maheux, 186 
pages. Price $1.00; mail des Bois-franes, C.P. 
460, Québec, Canada, 1944. (Ryerson) 

LES REVES DES CHASSEURS—par Marius Barbeau. 117 pages. 
Prix 40¢. Montréal, Beauchemin, 1942. (Longmans, Green 
Ryerson) 


LES RAPAILLAGES—par Abbé Lionel Groulx. 137 pages. Prix 40¢. 
Montréal, Granger 1945. (Longmans, Green) 


LES CHOSES QUI S’EN Frére Gilles. 142 pages. Prix 
40¢. Montreal, Granger Fréres. (Longmans, Green) 


FRENCH BOOKS RECEIVED 


VIE Edouard Herriot. pages. Editions 
Variétés, 1410, rue Stanley, Montréal. Nouvelle édition, 1945. 


FOR TEACHERS GRADE GERMAN 
FURTHER EXERCISES COMPOSITION FOR GRADE XIII GER- 
MAN—by Haeberlin, Havergal College and Shearer, Upper 
Canada College. Price 25¢. Clarke, 1945, 


CONTENTS FOR DECEMBER 
The French Canadian Saunders, Department History, 


University Toronto. 


Bonne tout faire—A French Play Robert Finch, University College, 
University Toronto. 


Reading, Speaking and Learning about ‘Cosette Adler, 
Northland College, Ashland, 


French Intonation—Janet Greig, Vancouver, B.C. 


Quelques Ouvrages francais parus pendant Bal- 
thazard, University College, 


Type March German and Spanish. 
Mirth and Music—A section devoted Songs, Plays and Games. 
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